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P R E F ACE

A. INTRODUCTION

While the Researcher was teaching pre-school children at the

University of Natal Creative Music Classes for children from 1975

to 1978, several of the local pre-primary school teachers asked

permission to observe the classes, and the Researcher became aware

of the problems of these teachers in presenting music experiences

to their pupils. The teachers invited the Researcher to visit
"their schools to assist with individual problems and to conduct

area workshops so that more teachers could have the opportunity

of specialist help. A number of the parents of the pre-school

children attending the Creative Music Classes also discussed,their

musical problems and those of their children in regard to music at

their pre-primary schools. It was as a result of these contacts

that the Researcher was stimulated to undertake this research

proj ect.

B. RESEARCH PHILOSOPHY

The Researcher believes that:

a. Aesthetic education, the 'education of feeling', 1 is a necess­

ary ingredient in the quality of man's life.

b. Music is a form of aesthetic education that may be experienced

and enjoyed by people of all ages.

c. Music experiences should be presented to a child as early as

possible.

1. Susanne K. Langer, Philosophical Sketches (Baltimore: John Hopkins
University Press, 1962), p. 83.

v



d. The standard and quality of the mus~c experiences presented to

the young child attending pre-primary school is of vital

importance to his future aesthetic attitudes and the quality

of his adult life.

These statements have been substantiated by eminent authorities

whose findings will be referred to in the thesis.

C. THE AIH OF THE RESEARCH

The a~m of the research is to assess, critically, the situation of

Music Education in randomly selected pre-primary schools in the

Greater Durban area.

D. THE METHOD OF RESEARCH

The Researcher:

a. Conducted workshops for pre-primary school teachers

b. Observed music teaching in randomly selected pre-primary

schools in the Greater Durban area

c. Conducted a series of demonstrations in two pre-primary

schools

d. Discussed the situation of music education at pre-primary

level with teachers, pre-primary school principals and

lecturers at teachers' training colleges. In addition, the

Researcher had an interview with a pre-primary school inspect­

ress of the Natal Education Department.

e. Devised a questionnaire to ascertain the musical background,

training and musical problems, if any, of the pre-primary

school teachers in the Greater Durban area. The teachers were

also asked to recommend solutions to any teaching problems

experienced by them.



f. Devised a questionnaire to reveal:

i) the attitudes held by the parents of pre-pr~mary school

children towards mus~c; and

ii) the musical backgrounds of the parents

,
g. Conducted enquiries into local and overseas music education

vi

systems and training. The investigation was undertaken by

correspondence with local and overseas education authorities

and the study of music syllabuses and methods and available

relevant literature.
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I N T ROD U C T ION

. . 1
}fusic is needed for living ~n contrast to merely ex~st~ng.

This philosophy tends to be overlooked in the 20th century age of tech­

nology which appears to stress rational skills to the neglect of man's

2

aesthetic development. Contemporary man is viewed as a number and the

quality of life of the individual is neglected. Perhaps through

aesthetic education balance may be restored, for, as Riemer says,

"aesthetic education lies at the core of a humane society" 2

Montessori, in her research with children ~n the early twentieth century,

. discovered that a child is susceptible to particular influences at

specific stages of his development. If these influences are not nurtur­

ed and stimulated at that period, the child will be unable to respond

naturally to them at any further stage in his development. She main­

tained that the child is most sensitive to sound during early childhood. 3

Brierley states that similar findings have occurred in research in animal

learning. It has been discovered that a bird has critical learning

periods during which particular learning abilities must be developed.

"A bird learns to sing and fly rapidly at the appropriate stage, but

progress is slow and impaired once the crucial stage is passed unex-
4ploited."

Brierly continues that in animals this deprivation of opportunity may

result in brain development being affected. In human research it is

suggested that if children are educationally, socially and culturally

1. Char les Hoffer, Music Education and Society 1. S. M. E. XII, 1976
(Johannesburg: National Foundation for the Advancement of Music).

2. Bennett Rieme];" A Philosophy of Music Education (Englewood Cliffs:
Prentite Hall, 1970), p. 164.

3. E.M. Standing, The Montesso~ Revolution in Education (New York:
Shocken, 1962), p. 36.

4. John Brierley, The Growing Brain (Windsor, Berks : National
Foundation for Educational Research, 1976), p. 15.



deprived there may be intellectual and emotional impairment similar to

that of animals deprived of developmental opportunities.

In the field of human brain research it has been discovered that the

3

brain absorbs most when it is growing most rapidly. "At five the brain

reaches 90% of its adult weight and by this time it has been suggested

that over half the child's intellectual growth is complete. At age ten,

95% of brain growth is over."l

These findings substantially correspond to Bloom"s study that "in terms

of intelligence measures at age 17, about 50% of the development takes

place between conception and age 4, about 30% between ages 4 and 8 and

about 20% between ages 8 and 17. ,,2

These research results underline the importance of introducing to the

young child music experience of a quality that will positively affect

his response and his future attitude to music. At this stage he ~s

ready to absorb music and allow it to become an essential part of his

life.

Husic should be a vital activity ~n the life of thepre-primaryschool

child, ages three to five years, for at this stage he is untouched by

adult-imposed ideas or restrictions.

At its brightest and most responsive, one finds the supreme
sensibility in the young child, where, as yet, the capacity
to respond to life has not been dulled or tarnished by a
set of imposed verbal symbols in which it is customary to
find one's expression. Thus in the young child we find a
natural poet, a natural musician, a person who is accustomed
to responding to aesthetic values by his very nature. 3

Grff, Kodaly and Suzuki are among the music educators who based their

individual music education systems and philosophies on this aspect in

1.
2.

3.

Ibid, p. 15.
Benjamin S. Bloom, Stability and Change in Human Characteristics
(New York: John Wiley, 1964), p. 88.
Harold Taylor, "Music as a Source of Knowledge" Music Educators
Journal : 5.,1: 36 (September/October 1964).



order to best suit the young child in specific musical aspects. The

success of these systems lies in the fact that "they have been used with

young children to whom they have given systematically organised exper-

d l 'f ,,1iences at an age when music seems so natural a part of every ay ~ e.

The responsibility of exposing the pre-primary school child to music ex­

periences suitable to his age, ability and requirements is that of the

pre-primary school teacher.

The period of time spent during the day at the pre-primary school is

limited to approximately four hours, and this fact emphasises the impor­

tance of the role of the teacher who ~s responsible for the child's

4

aesthetic education. Childhood habits and memories form the basis of

long-term positive and negative learning and attitudes for "the mind

inscribes on memory virtually all it was ever aware of, including the

most trivial details.,,2 It is essential, therefore, that quality exper­

~ences are carefully planned and systematically presented in the limited

period of time available to the teacher and her pupils.

The inclusion of mus~c ~n the pre-primary school curriculum appears to

amply fulfil the demands of Bruner, the contemporary educational psycho­

logist, who required any subject included in a school programme to be of

importance in adulthood. 3 He maintained that deprivation of aesthetic
\

experiences at this sensitive stage of growth may adversely affect the

child's future attitudes and thereby the quality of his life as an adult,

if "those who are not permitted to cultivate the feeling response through

art are prevented from living life to its fUllest.,,4

PRE-PRIMARY SCHOOL MUSIC EDUCATION BACKGROUND

As early as 1762 Rousseau,the French educator and philosopher, disagreed

with the traditional belief that a child was a small adult and should be

1. Kenneth Simpson, Some Gpeat MUsic Educatops (Borough Green, Kent:
Novello, 1976), p. 98. ..

2. Thomas A. Regelski, Apts Education and Bpain Reseapch (Reston
Virginia: M.E.N.C., 1978), p. 10. '

3. Jerome Bruner, The P:l'ocess of Education (Cambridge, Mass : Harvard,
1977), p. 52.

4. Thomas A.Regelski, Principles & P:l'obZems of Music Education
(Englewood Cliffs, N.J.: Prentice-Hall, 1975), p. 164.



treated as such. He stated that "instead of being hurried prematurely

into adult activities and ways of thought, the child must be allowed to

be a child."l Rousseau maintained that the child learns from his own

experiences, that is, from active participation and not vicariously

from books or the experience of a teacher.

In the early twentieth century this op~n~on was further developed by

Piaget, the eminent Swiss psychologis~ in his theory that the thought

processes of the child differ from those of the adult. Piaget main­

tained that traditional programmes based on moulding the child into adult

5

form were therefore unrealistic. He confirmed Rousseau's view that

practical participation was the prime method of learning for a child, and

stated that the child's own discovery ~s the essential factor in learning.

That which a child discovers, for himself becomes important to the child

and will be remembered whereas facts given him by a teacher assume less

importance and may be ignored.

In the child, however, practical intelligence still largely
predominates over gnostie intelligence; research precedes
collated knowledge; and above all, the effort and thought
remains for a long while inconnnunica~le, and therefore less·
socialized, than with us. 2

Similarly, the ability to make up and transmit thoughts is not as simple

a process for children as it is for adults. Therefore, if child­

learning is to be of lasting worth it must be adapted to the abilities

and sp.ecific needs of the child.

mritehead, the English philosopher and mathematician, expressed the v~ew

that "fr"om the very beginning of his education the child should exper­

ience the joy of discovery.,,3 This opinion confirms the importance of

the child discovering information and ideas for himself.

Bruner is also opposed to the traditional teaching methods which are

teacher-dominated rather than child-centred, arid which are based on the

1. Kenneth Simpson, Some Great MUsic Educators (Borough Green, Kent:
Novello, 1976), p. 14.

2. Jean Piaget, Science of Education and the Psychology of the Child
trans. Derek Coltman (Harmondsworth, Middlesex: Penguin, 1970),
p. 165.

3. Alfred Whitehead, Aims of Education (London: Ernest Benn, 1962),
p. 3.



acquisition of technical skills or facts, thereby ignoring the child and

his own approach to learning. The latter attitude has led directly to

the moulding of adults who are not encouraged to indulge their curiosity,

who believe that there is only one solution to a problem, the "correct"

one, pre-determined by authority, and that conformity of thought and

action is the supreme goal of education. Bruner stated that:

Children, like adults, need reassurance that it is all
right to entertain and express highly subjective ideas,
to treat a task as a problem where you invent an answer
rather than finding one out there in the book or on the
blackboard. 1

Torrance, an authority on the study of creativity and education, found

that children 1n traditional schools reach their peak of original thought

at four years of age, prior to formal schooling. After five years, when

"real" schooling takes place, originality of thought diminishes as it is

discouraged by the social system.
2

We need to revise our thinking to conform to the V1ew that the child 1S

an individual being with an individual way of learning.

From these authoritative views on child-learning the Researcher derives

the following inter-related principles of early childhood education:

a. children must be treated educationally as children,

not as adults;

b. their natural curiosity must be stimulated by giving

them problems to solve in their own individual manner;

c. the teacher and curriculum should facilitate learning

rather than impose adult-structured learning which by

its very nature is contrary to the child's way of

learning.

1. Jerome Bruner, Toward a Theory of Instruction (Cambridge, Mass.:
Harva'rd, 1967), p. 158.

2. In Rose Mukerji in "Root s in Early Childhood for Continuous
Learning" in Joe L. Frost Early ChiZdhood Education Rediscovered
(New York: Holt, Rinehart and Winston, 1968), p. 35.

6



There has been a recent world~wide upsurge of interest ~n the importance

7

of music education for the young child. "At last, in the last two

decades, we have reached the most important subjects, the very young and
• . . " 1their development ~n relat~on to mus~c.

In Hungary, Russia and Germany, early childhood mus~c education ha~ been

revitalised by contemporary composers Kodaly, Kabalevsky and Orff res­

pectively, who have seen the need for a systematic progressive music

programme. The ideas of Kodaly and Orff have been adapted for use ~n

many countries. The Russian System, devised and supervised by

Kabalevsky in 1974, described in the composer's loS.M.E. Report, ~s not

as yet readily available beyond Russia, but the results are apparently

such that the children who started the programme were musically two
2

years in advance of those who had not experienced the programme.

In Britain, many experiments ~n this field are taking place and mus~c

educators such as Arnold Bentley are devising systems for simultaneous

teaching of the non-qualified teacher and the child. 3

In the United States of America the Manhattanville Music Curriculum

Program produced a music programme for young children based on contem­

porary progressive educational opinions. This prograrmne, Interaction,

was an attempt to counter the influence of the traditional teacher­

dominated methods which the authors had seen to produce conformist rather

than individual thought. In this method children are encouraged to

think and discover music for themselves.

In South Africa, education authorities are showing an increasing aware­

ness of the importance of the subject and in Natal, the ~atal Education

Department has expressed a desire to improve the situation. 4 ·

1.

2.

3.

4.

Arnold Bentley, Music in Education (Windsor, Berks.: N.F.E.R.,
1975), p. 111-
Dmitri Kabalevsky, "Music in General Schools" Challenges in Music
Education (Perth: I.S.M.E. XI, 1974), pp. 123-128.
Arnold Bentley et aI, Time for Music (Schools Council Project:
Music Education of Young Children, Leeds: Arnold, 1981).
Interview with Mrs. I. Noel, Natal Education Department Pre-Primary
School Inspectress, Durban, October 1981.



PRE-PRIMARY SCHOOL EDUCATION IN NATAL

In 1975 the Natal Education Department took control of all the pre­

primary schools in the province and became responsible for the planning

and organising of the schools and the curriculum. Although no formal

syllabus exists, progrannne plalming by the Department is evident in the

organised activities, music "rings" and free play periods of the daily

routine.

A typical pre-primary school day will incorporate mus~c, art, playgroups,

story time and possibly another outdoor activity or a weekly baking

session. The average child is given ample opportunity to develop both

security and confidence in an environment that offers social contact and

imaginative stimulation. No formal tuition ~s g~ven during this period

and reading and writing are reserved for the junior primary school age,

six years. The reading and writing of musical notation is not encour­

aged in the pre-primary schools.

The Natal Education Department has systematically improved pre-primary

facilities from the basic building and staffing requirements and is

presently investigating the various activities of the daily pre-primary

school progrannne. There are two pre-primary school inspectresses for

all subjects in all Natal pre-primary schools.

The Natal pre-primary school children are divided into three groups

according to age. The three-year-olds constitute group one; the four­

year-aIds constitute group two, the middle group; and thefive-year-olds

form group three.

HUSIC

The amount of time allotted to music ~n the pre-primary schools is indic­

ative of the importance attached to the subject. The music periods are

termed "rings".

Music and its related subjects ~n the pre-primary schools controlled by

the Natal Education Department are confined to four weekly periods.

These are:

8



a. Music/Hovement

b. Music/Drama

c. Music/Instrumental Percussion

d. Music/Singing

On the fifth day of the week the Developmental Play period takes place.

This is a physical education period and is not included in the music

periods although the Researcher believes that it is desirable and also

feasible for musical activities to enrich this aspect.

The periods are limited ~n time as follows:

5 - 10 minutes for the three-year-old group

10 - 15 minutes for the four-year-old group

15 - 20 minutes for the five-year-old group.

The isolated "ring" system, which isolates one aspect of mus~c for daily

presentation, is in use in Natal. The Orange Free State, Transvaal and

Cape Province use the integrated system which simultaneously incorporates

several musical aspects.

9



PART TWO A STUDY OF THE LOCAL PRE-PRIMARY
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G E N ERA L I N FOR M A T ION

11

There are 46 pre-primary schools registered with the Natal Education

Department in the Greater Dlrrban area. This area includes Glenashley,

Umhlanga Rocks, Westville and Pinetown ..

This Research Project involved contact with 33 of these schools (that is,

72% of them) whether through workshops, observational visits to schools,

demonstration lessons in schools or questionnaires.

The Port Natal Pre-Primere Skool serves as the model school for Afrikaans­

speaking student teachers at the Durbanse Onderwyskollege and was one of

the schools covered in the Greater Durban area survey.

The Tee-See Pre-Primary School, Pietermaritzburg, serves as the model

school for the English-speaking student teachers at Natal Training

College. Although this school ~s not situated in the Greater Durban area,

it has been included in the survey in order to balance the position with

the Durbanse Onderwyskollege model school.

Music is currently presented as a subject in the pre-primary schools reg­

istered with the Natal Education Department. The method of tuition is

through the Music Ring System. Music is confined to the period or "Ring"

of 5 - 20 minutes per day, four times a week. The amount of time depends

on the age of the group:

Group One

Group Two

Group Three

aged 3

aged 4

aged 5

4 years

5 years

6 years

5 - 10 minutes

10 - 15 minutes

15 - 20 minutes

During these Rings specific aspects of Music Education are emphasised,

either through singing, instrumental percussion playing, movement or

drama.

There is no officially recognised pre-primary music programme or syllabus

and, apart from verbal guidance given by the pre-primary inspectresses,



no other form of instruction lS given to the teachers to assist them ln

planning the musical content and methods of presentation.

Concerning the mUSlC qualifications of pre-primary teachers in the

Greater Durban area, the research revealed that music was taught by

teachers who, insofar as qualifications are concerned, fall into three

categories:

1. Music Specialists - Teachers who have completed a specialised

mUSlC education course at a Training College or University

2. Non-Specialist Music Teachers - Teachers who have completed

the general music course at a Training College or UNISA

3. Untrained Music Teachers - Teachers who have had no form of

music education or music teaching methods at tertiary level.

Numerical details of the research programme are as follows:

a. Workshops were conducted by the Researcher for 65 teachers

from 20 pre-primary schools in the Greater Durban area.

b. Observations were conducted at 17 pre-primary schools

chosen by random selection in the Greater Durban area,

with the addition of the one pre-primary school in pieter­

maritzburg referred to (18 in all).

c. A series of demonstration lessons was conducted by the

Researcher involving all three age-groups of two pre­

primary schools.

d. Parent questionnaires were sent to the parents of 1 440

pupils at 25 pre-primary schools, including the Pieter­

maritzburg school.

e. Teacher questionnaires were sent to the 111 teachers at

25 pre-primary schools including the Pietermaritzburg school.

12



f. 26 schools were covered by"items d. and e.

24 of these received both questionnaires.

of these received only the parent questionnaire.

of these received only the teacher questionnaire.

g. The 26 schools covered by the parent and teacher questionnaires

are identified ~n the survey only by letters of the alphabet.

These include the 18 schools at which research observations

were conducted and the 2 schools at which demonstration lessons

were conducted. This manner of identifying the schools is at

the request of the Natal Education Department that research be

dealt with on a confidential basis and with anonymity. The

names of the schools will be made available to the examiners

on a separate sheet of paper.

13



WORKSHOP S

A. AIM OF WORKSHOPS

It was necessary to make contact with teachers~ therefore two work­

shops were held which made this possible. These verkshops demon­

strated simple practical classroom solutions to some teaching problems

and provided opportunities for discussion of specific problems of

music educators in pre-primary teaching.

B. VENUES

Workshops were 'conducted by the Researcher in the following areas as

designated by the Pre-Primary School Teachers' Association:

Durban North / Umhlanga / Glenashley

Highway / Westville J Pinetown

Natalse Pre-Primere Onderwysvereniging - All Durban Afrikaans

schools belong to the society.

Durban North J Umhlanga

20 teachers from the following 6 pre-primary schools were present:

Christopher Robin

Ilana

Red Robin

St Hartin

Toktokkie

Umhlanga

14



Highway

22 teachers from the following 6 pre-primary schools were present:

Berea Hest

Cygnet

Golden Wheel

Saturn

St Elizabeth

Westville

Natalse Pre-Primere Onderwysvereniging

23 teachers from the following 7 pre-primary schools were present:

Durban Wes

Dolfyntj ie

Heidi

Loerie.

Port Natal

Rachel de Beer

Woelwater

C. WORKSHOP PROGRAMMES

Summarised versions of the two workshop programmes. will be found ~n

Appendix A.

15

The workshop programmes evolved as a result of the teachers' requests

and needs. They gave the teachers a brief introduction to and

experience of basic practical aspects of pre-primary music activities.

The programmes were not designed as a methodological guide, but

rather as a "crash course" to enable the teachers to experience acti­

vities which they could introduce to their pupils. By doing the

activities themselves they became aware of the simplicity or complex­

ity of each activity.



The workshops consisted of two separate programmes:

16

a. Basic concepts of pitch and rhythm.

the form of games.

These were presented ~n

b. Listening activities and instrumental techniques and methods for

use in pre-primary activities. (This aspect was presented at

the request of the teachers). The teachers stated their

inability to orchestrate pieces for the Orff instruments and

therefore the Researcher included the simple folk song Frere

Jacques, which was discussed, orchestrated and played by the

teachers as the culmination of the workshop activities.

D. RESULT OF WORKSHOPS

a. The Researcher made personal contact with 65 teachers.

b. The Researcher was invited by these teachers to visit schools,

observe music presentations and recommend solutions to the

individual problems of each school.

c. The Researcher was invited to present a series of demonstration

lessons at two schools.

d. As a result of these workshops and the visits and discussions

with the teachers at their schools, specific problems in regard

to music presentation by. mainly non-specialist teachers in the

pre-primary schools in the Greater Durban area were revealed.



OBSERVATION OF LOCAL PRE-PRIMARY SCHOOL

MUSIC EDUCATION

The Researcher observed music rings at 18 schools.

In presenting these observations, each school is identified by refeTence

to an alphabetical letter and a stylised method of presentation has been

employed. The observations are divided into five sections, which, for

ease of reference, are indicated by the headings given:

I. General Impression:

The Researcher's general impression of the school and attitudes

expressed by the teachers towards music.

11. Observations:

The Researcher observed the teachers' skills, the content of each

ring, and the children's responses. This section includes details

of the type of Ring, age-group of children and media used for the

presentation of each Ring.

The Researcher adopted the approach that the following basic skills

are required for the teaching of pre-primary school music:

A. Vocal:

1. Accurate pitch and rhythm;

2. A clear vocal tone.

B. Solo Instrumental:

Proficiency in playing a solo instrument such as piano, guitar,

recorder or xylophone, in order to demonstrate accurately or to

accompany a movement, song or concept.

17



c. Percussion Instrumental:

Experience in the technique and care of the melodic and non-

melodic percussion instruments.

D. Improvisation, Vocal and Instrumental:

The ability to:

1. create songs and rhymes spontaneously;

2. orchestrate simple songs and pieces;

3. add vocal and speech effects, instrumental and body

percussion accompaniments to a story.

E. Movement:

The ability to move:

1. in accurate response to a rhythmic beat; and

2. freely with or without music.

F. Knowledge of:

1. the child's emotional, physical, social and intellectual

development and growth, and the musical implications;

2. methods of presenting music exper~ences to the three pre­

primary school age-groups;

3. music objectives and progression.

G. Repertoire:

A wide repertoire of instrumental exercises, songs, movement

games and activities for all pre-primary age-groups for all

occasions.

H. Sufficient experience of music to enable the teacher to present

to the children a variety of listening experiences.

Ill. Socio-Economic Summary:

Summary of the socio-economic background of the children attending

the school, as provided by the Principal.

18



IV. Recommendations:

Research Recommendations.

v. Commentary:

Research Commentary.

The Researcher observed music rings at the convenience of the

principal and her staff. In all cases the teachers chose the type

of ring that they wanted to be observed. The Researcher observed

the following rings:

19

Singing

5

Instrumental

13

Movement

22

Movement rings form the majority. Movement included Music Movement

and Music Drama and for practical purposes these r~ngs were indis­

tinguishable. It is pertinent to note that few singing rings were

presented for observation. Several of the teachers stated that

they preferred not to do this for observation due to their shyness

and awareness of their vocal limitations.



REPORTS

SCHOOL D

A. General Impression:

Happy, disciplined atmosphere.

The principal commented on:

a. The difficulty of finding ideas and material for five new

interesting Rings per we~k;

b. The lack of a progressively graded programme which impeded the

objective of maintaining continuity;

c. The need for a programme that she could use as a guide to

adapt to her own situation;

d. The fact that some training courses gave students a choice of

handwork, art or music. As each teacher is expected to teach

her own group music, both teacher and children were at a dis­

advantage when music had not been included in her training.

B. Observations:
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Ring

Ages

Media

Singing

3 - 4 years

Voices

a. Routine Nursery Songs were sung and dramatised by the teacher

and children.

b. Although the teacher did not check her vocal pitch, this was

fairly accurate and within the children's range.



c. The emphasis of the Ring was on the dramatisation of the

children's songs.

d. The teacher moved with ease and confidence.

e. She used her vo~ce imaginatively and maintained the interest of

the group.
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Ring

Ages

Media

Instrumental

5 - 6 years

Paper, paint, tambourine

a.

b.

c.

d.

The teacher gave each child a p~ece of white paper on which was

painted a coloured "spot".

The children sat in groups according to the colour of their

"spot" and experimented with making a variety of sounds with

the paper.

The teacher played a tambourine and called out the colour of

the group that was to play. The children holding that colour

"spot" played without rhythm or musical direction.

The children enjoyed the activity which could have been further

developed to incorporate sound experiments, colour combinations

and possibly a sound composition. The teacher was not aware

of ways of developing this activity.

Ring

Ages

Media

Movement

4 - 5 years

Voices

a. The children danced to the teacher's song.

b. Some of the children joined ~n the singing.

c. The children learnt a new song and danced to the song.



d. The teacher sang with accurate pitch and within the chi~dren's

range.
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e. This successful combination of song and dance was enjoyed by

both teacher and children.

C. Socio-Economic Sunnnary:·

An affluent socio-economic background was evident in this school

which was well established with "traditions".

There were few working mothers and few children with problems.

D. Recommendations:

This school would benefit from:

a. Workshops and In-Service Courses for the musically untrained

teachers

b. Advanced workshops and In-Service Courses for the non­

specialist teachers

c. A music programme that can be adapted to the requirements of

the individual teachers.

E. Commentary:

a. Musically trained and experienced teachers can incorporate

ideas that go beyond the limitations imposed by the Rings,

thereby giving both benefit to the children and creative

interest to the teacher.

b. The children enjoyed experimenting with sounds but would have

extended their experience of aural perception if the lessonhad

been based on musical knowledge and had musical objectives.

c. Teachers who are confident of their ability to s~ng and move

will transfer this confidence to their pupils.



SCHOOL E

A. General Impression:

23

a. A small school with a relaxed happy atmosphere. Some music

Rings take place ~n an adjoining church hall, others in the

classrooms .

b. The principal was an experienced mus~c specialist, and she and

another member of staff attended all available music workshops

and courses. Both regretted the inactivity of the local Orff

society.

c. The principal had devised her own method of presenting music

Rings. She taught ail the Rings that required the piano as a

support.

d. The principal was aware of the need for guidance in music

teaching for newly-qualified teachers. She felt that insuf­

ficient attention was given to the subject in the training

colleges.

e. One teacher became interested in mus~c because of her own

ballet training.- She has since added to her own music back­

ground by reading about music and music teaching methods.

Prior to teaching she had received no music training.

f. The abovementioned teacher requested a more advanced course to

fulfil her needs. She also intended to learn to play the

piano as she thought it would be an advantage to both herself

and her pupils.



B. Observations:
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Ring

Ages

Media

Hovement

4 - 5 years

Piano

a.

b.

c.

d.

e.

The Ring was presented by the experienced music specialist.

The theme was "The Fire Engine".

The teacher told a story about a fire and played appropriate

music to which the children moved with enthusiasm.

The children participated ~n relating the story.

A feature of this lesson was the mus~c used by the teacher.

This included a selection of classical and folk music.

Ring

Ages

Hedia

Instrumental

3 - 4 years

Melodic, non-melodic percuss~on

a. This Ring was conducted by the teacher who, although untrained

in music, was musically self-motivated.

b. The children sat in a circle and played Orff-type pitch and

rhythmic games with the aid of an alto xylophone and a hand

drum.

c. The teacher provided cards on which were drawn notes of vary­

ing duration. A child demonstrated these by clapping or

moving to the type of note displayed and the class agreed or

disagreed with the child's choice.

d. The children then sat in rows on the floor and clapped rhythmic

notation from a chart.

e. The children played the rhythmic beats on percussion instruments.



C. Socio-Economic Summary:
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a.

b.

c.

The children came from economically secure backgrounds.

Few mothers worked.

Emotional problems were rare.

D. Recommendations:

This school would benefit from the following:

a. Workshops or In-Service Courses for the musically untrained

teachers

b. Hore advanced workshops and In-Service Courses for the specialist

teacher

c. A music programme particularly emphasising the advanced instru­

mental and listening activities.

E. Commentary:

a. This school has the use of a hall, and an excellent variety of

Grff and general percussion instruments.

b. The non-specialist mus~c teacher was able to guide the children

in the basic use of the percussion instruments, but needed

further experience in order to extend the children's ensemble

experlence.

c. This foundation could be extended to exposing the children to

the music of and stories about well-known composers.

d. The specialist teacher had the ability and experience to play

at the piano appropriate music for the children's daily use.

Her wide repertoire was readily available for the children's

needs.



e. The untrained teacher showed what can be achieved by self­

motivation. The combination of these two teachers provided. a

good background for the children's musical activities.

f. One specialist teacher per school may stimulate the unqualified

teachers to extend themselves.

g. A thorough foundation of playing together at this level should

stimulate the children to further their music experience at

primary school level. The aim of pre-primary school music

experience should be to nurture the desire for music-making

throughout the children's lives. The children at this school

were fortunate in having an expert to help them and a wide

selection of instruments for their use.

h. Although the reading of notation ~s not encouraged by the Natal

Education Department, the children enjoyed the activity and

coped well.
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SCHOOL F

A. General Impression:
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a.

b.

c.

d.

e.

A formal atmosphere prevailed and the children appeared happy

and discip lined.

Excellent equipment and facilities were evident.

The teachers enjoyed the Music Rings.

A music specialist on the staff assisted those unable to play

the piano.

The principal regretted the inactivity of the local Orff

Society and expressed the need for guidance in the form of:

i) Workshops

ii) In-Service Courses

iii) A graded programme and new material.

B. Observations:

Ring

Ages

Media

Instrumental

5 - 6 years

Piano, melodic and non-melodic percuss1.on

a.

b.

c.

d.

This Ring was presented by an experienced music specialist.

The Ring was well controlled and teacher-dominated.

The teacher introduced the Ring with singing, clapping and echo

exercises to which the children responsed readily and

accurate ly.

The problem of the children choosing their own instrument was

overcome by the teacher placing the instruments in front of the

children while they waited with closed eyes. The children



responded well to the element of surprise.

e. The teacher played excerpts from popular classical works and

the children moved to the music and then accompanied the

music with their instruments.

f. The teacher emphasized the importance of listening to the sounds

they were making and the response was good.

g. Chime bars and alto xylophone were played only by the teacher.
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Ring

Ages

Media

Movement

3 - 4 years
,

Piano, melodic, non-melodic percuss10n

a.

b.

c.

This Ring was conducted by a teacher who could not play the

piano, and was accompanied at the piano by the music specialist.

The teacher discussed var10US animals and the pianist 1mpro­

vised and played well-known works to describe the animal move­

ments in music. The children moved to the music. This was a

continuation of a previous lesson during which the children had

made the sounds of these animals.

Although the children were told not to repeat the animals'sounds,

they could not resist doing so while making the appropriate

movements.

d. The children responded well and enthusiastically.

C. Socio-Economic Summary:

a. The children came from an affluent background.

b. Few mothers worked.

c. There were few emotional problems apparent among the children.



D. Recommendations:

This school would benefit from:

a. Workshops and In-Service Courses for those teachers who need

the assistance of a specialist mus~c teacher in order to present

their Rings adequately

b. A mus~c prograrmne with particular emphasis on Orff work.

E. Cormnentary:

a. The Researcher thought that the more formal approach gave the

children little time to experiment with musical sounds for

themselves.

b. The school was fortunate to have a variety of excellent instru­

ments. The children were not encouraged to use some of the

instruments, despite the fact that they are made to serve the

children's size and requirements.

c. The children's own imaginative ideas could have been further

encouraged and developed.

d. A degree of boisterousness when executing the games is perhaps

preferable to restricting the children's participation.

e. This school showed the advantage of a music specialist on the

staff. More use should be made of this facility by extending

the Ring work be~ond the limitations of the allocated periods.
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SCHOOL G

A. General Impression:

a. The children appeared to be happy and well cared for, although

a few were over-boisterous and showed signs of emotional

stress.

b. The principal and staff were kept busy dealing with the indi­

vidual needs of the children.

c. The teachers were interested in learning more about mus~c ~n

order to extend the children's experience.

d. The ptincipal requested guidance and the possible assistance of

music students with the music Rings.

e. Teachers were using the materials which they had been g~ven as

students, and stressed the need for advancement and assistance

~n presenting their own ideas.

B. Observations:

Ring Movement

Ages 4 - 5 years

Media Tape recorder, p~ano.

a. This Ring was taken by a teacher who could not play the piano.

She had a bad cold which adversely affected her pitch and vocal

quality.

b. The theme of the Ring was "The Zulus".

c. Rhythmic patterns were clapped, stamped and patted, combining

aural perception with body awareness and co-ordination.

d. Imaginative direction was given by the teacher. The children

enacted the appropriate activities but did not give their own

ideas.
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e.

f.

g.

The children danced enthusiastically, but indiscriminately ~n

regard to rhythm, to a tape recorded Zulu song.

The teacher attempted to use the p~ano by p laying isolated

notes for the children to move to, but as neither rhythmic beat

nor melody was evident ,. the children moved aimlessly and did

not appear to benefit from the exercise.

The children who did not participate in the singing voluntarily

took part in the movement.
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Ring

Ages

Media

Instrumental

5 - 6 years

Voices, melodic and non-melodic percuss~on instruments,

tape recorder

a.

b.

c.

d.

e.

f.

g.

h.

This teacher had had limited musical training.

She sang unaccompanied with accurate pitch.

The theme was "The Zulus".

Orff-type pitch and rhythmic exerc~ses were presented. Little

emphasis was placed on the children's pitch, but their rhythms

were generally good.

The children rushed to choose their instruments and several

showed disappointment if their choice had been taken by another

child.

A child appeared to have co-ordination and possible hearing

problems which were apparent in his inability to carry out the

simple tasks of the Ring.

The children enjoyed walking while playing instruments.

Each instrumental group played ~n t~rn to the tape-recorded

music of an adult Zulu song. They played without regard to



~.

pitch, rhythm and mood.

The Zulu domestic workers sang a Zulu lullaby to the children

as they rested at the end of the Ring.
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C. Socio-Economic Summary:

a.

b.

This school is a registered Welfare Organisation and the major­

ity of the children come from areas as distant as La Lucia and

Amanzimtoti, being referred to the school by the Durban Child

Welfare Organisation.

All mothers were working and all except two of the children

remained at the school from 7 a.m. to 5.30 p.m.

c. Creche facilities were available for the school children after

school hours and day care was provided for children from the

age of 6 months to 3 years.

d. Severe socio-economic and psychological problems were reported

in this school.

e. An extra teacher was provided to assist with the disturbed

children.

D. Recommendations:

This school would benefit from:

a. Workshops and In-Service Courses for the musically untrained

teacher

b. More advanced Workshops and In-Service Courses for the teachers

with a brief training

c. A music programme with particular emphasis on pitch, rhythm and

the techniques of the Orff system and the therapeutic value of

music.



E. Commentary:

a. Teachers at this school have a particularly strenuous job which

might be alleviated by an understanding of the value of musical.

activities for children with specific problems.

b. Every opportunity should be taken to compensate for the lack of

home stimulation. A carefully presented music programme tha~

covers the environmental and daily home events should assist in

this goal.

c. Sounds from the creche playground interfered with concentration

in the mus~c room, which was divided into several activity areas

limiting the space.

d. The hand drum is an easier instrument than the p~ano for the non­

specialist and musically untrained teacher, and the beat is more

easily identified by children.

e. Several instruments were in need of repa~r or replacement.
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SCHOOL H

A. General Impression:

a. The children appeared happy and well-cared for, although they

played with intensity and needed constant attention.

b. The mus~c staff included one teacher with post-diploma

mus~c study abroad, one with music at training college level

where she first studied the piano, one with primary school music

and one with no music training at all.

c. The principal requested further guidance in the form of Work­

shops. One of the staff attended a Music Workshop given by

the Researcher and the other members of staff expressed a need

for similar assistance.

d. Music was used whenever possible and children and teachers were

heard singing during "wash" time and "story" time.

e. Some of the teachers are aware of the therapeutic value of music

but did not have specific training in this respect.

B. Observations:

Ring Instrumental

Ages 3 - 4 years

Media Non-melodic percussion, p~ano.

a. The teacher, who had studied the piano only as a child, played

with little proficiency.

b. Ideas presented at the Researcher's Workshop were attempted.

c. Each child was given a non-melodic percussion instrument.

These were played simultaneously and indiscriminately through­

out the lesson.
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d. No direction was given as to whether the children were to play

the beat or the rhythm, nor were they directed as to when to

begin. Several of the children held the instruments ~n­

correctly.

e. No attention was g~ven to the quality of the sounds of the

various instruments or the quality of the sounds made by the

children.
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Ring

Ages

Media

Movement

4 - 5 years

Voices

a.

b.

c.

d.

e.

The theme of the Ring was "The Sea".

The teacher, who had post-diploma mus~c qualifications, dis­

cussed sea creatures with the children. She sang songs with

the children about the crab and the children moved in a crab­

like manner as they sang.

The pupils copied the accurate pitch and clear vocal sound of

the teacher's voice.

The teacher set her own words to the tunes with which the child­

ren were familiar.

The children enjoyed the integrated Ring.

Ring

Ages

Media

Instrumental

5 - 6 years

Piano, non-melodic percussion

a. This teacher had begun her mus~c training at training college.

b. Each child had the opportunity to play several instruments

during the lesson.



c.

d.

The teacher played the piano. She was well able to control

the children, as her playing ability was sufficient to allow

her to watch the group and not the keyboard or the music.

Orff-type rhythmic games were played, us~ng a variety of

instruments.
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e. Attention was paid to the quality of the sound produced.

f. The children were given direction as to the correct way ~n

which to hold the instruments and when they were to play them.

They played in groups directed by the teacher.

g. The children enjoyed the lesson.

C. Socio-Economic Summary:

a. This school is a registered Welfare Organisation.

b. Children suffer from severe economic, social and emotional

deprivation.

c. An extra teacher ~s provided to help with the resultant

problems.

d. Many families were immigrants.

e. All the mothers worked.

f. The majority of the pupils spent from 7 a.m. to 5.30 p.m. under

institutional care, attending a nearby creche after school

hours.

g. These children lack home security and stimulation, and are

generally not ready for advanced pre-school activities in their

final year. They will enter infant school at a disadvantage.

h. Although the majority of pupils lived in the surrounding beach

area, many had never visited the beach with their parents.



D. Recommendations:

This school would benefit from:

a. Workshops and In-Service Courses for the musically untrained

teachers

b. More advanced workshops and In-Service Courses for the mus~c­

ally trained teachers

c. A music programme with guidance in all areas, but with spec~­

fic emphasis on therapeutic, conceptual and perceptual activi­

ties.

E. Commentary:

a. These pupils would benefit from the use of mus~c as a therapy.

b. Lack of security and home stimulation could be partially com­

pensated for by a carefully presented graded music programme.

c. Similarly, the children's limited awareness of general and en­

vironmental experience could be extended through the introduc­

tion of a variety of songs rather than the same melodies with

different words for every situation.

d. The teacher who was not confident of her piano-playing ability

should have used aids or per~ussion instruments.

e. A one-day workshop is not sufficient to enable the non­

specialist and musically untrained teacher to absorb and adapt

ideas.

f. A teacher's correction of her own errors while playing the

piano leads to loss of the essential beat, and frustration to

both teacher and pupils.
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SCHOOL I

A. General Impression:

a. The atmosphere was relaxed and happy in this school.

b. The school was situated in an old house and a church hall which

is divided into activity areas.

c. Music Rings took p lace on the small stage of the hall, and in.

other rooms simultaneously. There were six groups of children.

d. The school possesses a variety of excellent instruments, includ­

ing general percussion, Orff and home-made instruments.
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e. The principal was keen to promote music.

advice on new ideas and new material.

She requested

f. The teachers were enthusiastic but were aware of their own

limitations due to insufficient musical training. They ex­

pressed the need for guidance, particularly in instrumental

work.

g. One of the teachers had advanced musical qualifications and was

studying further. She had made several instruments, including

drum sticks from wood and string. She had also collected a

library of tapes for the use of the musically untrained

teachers.

B. Observations:

Ring

Ages

Media

Instrumental

4 - 5 years

Melodic, non-melodic instruments, tape recorder

a. This teacher had received no musical training.



b. The teacher played a tape recording of a song sung by an adult

singer as she was not confident of her own singing ability.

Although the song was suitable for the children, the vocal

range and the singer's flexibility of voice were beyond that of

a pre-primary school child.

c. The children played perCUSS10n instruments while the tape was

played. They remained seated in a circle throughout the

lesson. Each group of instruments played together as directed

by the teacher.

d. Instruments used included non-melodic percussion and chime bars.

The latter were chosen with no particular regard to pitch, and

did not blend with the notes of the song.

e. The children's ability could have been further extended had the

teacher been more skilled.

f. The children responded well and appeared to enjoy the Ring

although its structure was formal.

Ring Movement

Ages 5 - 6 years

Media Piano

'a. ThLs Ring was presented by the music specialist on the small

stage of the hall.

b. The teacher told an imaginative story. She played appropriate

music at the piano with proficiency and the children executed

a wide variety of movements whilst dramatising the events of the

story.

c. This teacher's imaginative, enthusiastic and skilled approach

was reflected in the children's positive enjoyment of the

activities.
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Ring

Ages

Media

Movement

3 - 4 years

Spoken voice

40

a. This teacher told a story, prompted by the children's sugges­

tions and reactions.

b. The focus of the Ring was "emotion", and the teacher and

children expressed facially and bodily the emotions evoked by

the story.

c. There was no p~ano Ln the room. No music was used.

d. The children were totally involved in the dramatic presentation

of the moods and emotions of the story.

C. Socio-Economic Summary:

a. These children ca~e from economically secure homes.

b. There were no specific emotional problems evident amongst the

children.

c. The majority of mothers did not work in the afternoons, so were

able to care for their children after school hours.

D. Recommendations:

This school would benefit from:

a. Workshops and In-Service courses for musically untrained

teachers

b. More advanced Workshops and In-Service Courses for the musically

trained teachers

c. A music programme applied with guidance ~n all areas but speci­

fically in instrumental work.



E. Connnentary:

a. The mus~c specialist could share her skills and ideas not only

with her colleagues at the school but, on a wider basis,

through the" medium of area workshops.

b. She could also help teachers from schools that cannot afford

many instruments in the making of simple ones.

c. There were excellent percuss~on instruments at this school, such

as a large cymbal and a rotary drum, which were not ~n use.

When they are used, they are played exclusively by the teachers.

This defeats the purpose of these instruments which are speci­

fically designed to be used by children.
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SCHOOL K

A. General Impression:

42

a.

b.

c.

d.

The children were well-disciplined and happy.

The principal attended the local Orff and other mus~c courses.

She incorporated these ideas ~n her teaching.

She was aware of her own musical limitations and her need for

guidance and intended having singing lessons.

e. A pianist visits the school once a week to play for the Singing

Ring, as the principal who presents all music Rings cannot play

the piano.

B. Observations:

Ring Movement

Ages 5 - 6 years

Media Voices, hand drum

a. The Ring was entirely teacher-dominated.

b. The children were not encouraged to g~ve their own ideas.

c. A novel idea was a ball game involving throwing and catching

the ball to a rhythmic beat. The children enjoyed the game

which they played accurately and rhythmically.

d. The children sang with little enthusiasm and no attention was
paid to their pitch. This may have been due to the dependence
of the teacher and the children on the visits of the pianist.



C. Socio-Economic Summary:
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a.

b.

c.

d.

This was a private school offering after school facilities

which were used by 70% of the pupils.

The children appeared to be chosen by selection.

The general home background was secure.

There were few emotional problems evident amongst the children.

D. Recommendations:

This school would benefit from:

a. Workshops or In-Service Courses in basic music training to

assist the principal and her musically untrained staff who did

not conduct their own music Rings

b. A mus~c programme to help provide a sense of continuity and

progression

c. A visiting specialist teacher to stimulate all the teachers and

guide each one at her own pace and level.

E. Commentary:

a. The school illustrates the problem of a school us~ng only one

teacher~ a non-specialist, for music Rings. Although keen,

her practical ability is limited.

b. The use of an outside pianist for s~ng~ng Rings is a good idea

but again limits the children's musical experience to the days

when she is present.



SCHOOL L

A. General Impression:

a. A generally happy atmosphere prevailed as a result of a good

relationship between the principal, staff and children.

b. This was a large, well laid out school and grounds with extensive

equipment and facilities, including a music room.

c. The experienced principal had devised her own method for Music

Rings.

d. She expressed the need for guidanoe and a prograxmne as few

teachers were sufficiently qualified to deal adequately with the

subject.

e. She requested specific help with instrumental work and also

details of any new suitable material.

f. One teacher felt that a separate music room isolated the subject

from other school activities. Children entered the room only

at Ring time. She was sure that if the equipment was readily

available to the children at all times they would experiment

with sound. whenever they wished, in the same way as they were

able to use the art or handcraft areas.

B. Observations:
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Ring

Ages

Media

Movement

4 - 5 years

Tape recorder

a. The teacher had collected tape recordings of mus~c suitable for

movement as she was not able to play the piano herself.

b. The theme of the Ring was "The Circus".



c. The mus~c played was Ketelby's "In a Persian Harket".

d. The children listened to the mus~c. After discussing the

circus, they made the movements of the animals as suggested by

the teacher.

e. All the children participated ~n the lesson with enthusiasm.
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Ring

Ages

l1edia

Instrumental

5 - 6 years

Piano, non-melodic percuss~on

a.

b.

c.

d.

e.

The teacher could play the p~ano, but had had no experience·

with Orff work. She was not confident of her vocal ability.

The teacher played the piano with confidence and controlled the

lesson from the piano.

The children played the percussion instruments. in groups.

The teacher gave verbal directions as to when the children

should start and stop playing.

The accuracy of the children's rhythmic playing reflected a

thorough foundation in this aspect.

Ring

Ages

Media

Singing

3 - 4 years

Voices

a. The teacher was not confident of her vocal ability.

b. The children sat in a circle for the duration of the lesson.

c. The children sang and performed the appropriate finger move­

ments to the routine nursery songs.



d. The teacher did not check the accuracy of her own pitch or

that of the pupils. No attention was paid to the quality of

the sound produced by herself or the children.

C. Socio-Economic Summary:

a. The children came from economically secure backgrounds.

b. Few children had emotional problems.

c. The majority of the mothers did not work in the afternoons and

were, therefore, able to care for their children after school

hours.

D. Recommendations:

This school would benefit from:

a. Workshops and In-Service Courses for the musically untrained

teachers

b. More advanced Workshops for the musically trained teachers

c. A mus~c programme which could be applied, with guidance, in

all areas but with specific emphasis on pitch and instrumental

work

d. New material and ideas to stimulate the teachers.

E. Commentary:

a. This school had good facilities and a variety of instruments

which were not being used to the fullest advantage for the

pupils.

b. All Rings would be of greater benefit to the children if the

teachers were more confident of their musical objectives and
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their ability to carry them out.

c. The children were instructed by verbal directions rather than

being allowed to develop their aural faculties.

d. In some Cape Province schools, each group has its own room and

equipment for all activities. This makes access to mus~c a

more natural occurrence. It is unlikely that local schools

could carry this financial burden but perhaps each group could

have its own home-made instruments and the expensive bought

ones be used in turn by each group.

47



SCHOOL M

A. General Impression:

48

a.

b.

c.

The school~s housed ~n one large room, subdivided into activity

areas.

Music Rings took place ~n a small adjoining church hall which

was cold in winter.

The school had excellent musical equipment, including Orff

melodic instruments.

d. The principal, a mus~c specialist, conducted all the instrumental

and singing Rings as the other teachers were not musically

trained.

e. The principal expressed the need for a guided programme, new

ideas and material for her staff, including more advanced ideas

for herself.

f. The children sang spontaneous ly when busy "working", when putting

away equipment and when moving from one activity area to another.

B. Observations:

Ring

Ages

Media

Instrumental

5 - 6 years

Piano, melodic and non-melodic percuss~on, notation chart

a. Teacher and children sang and moved to the beat of a song.

b. To avoid disappointing the children when handing out the instru­

ments, the teacher used "tickets" with pictures of the instru­

ments on them which she either gave to the children or allowed

them to choose for themselves. They then turned the ticket

picture-side up to.seewhich instrument they had chos-en and

found the appropriate instrU1'1ent from the instrument-box.



c.

d.

e.

f.

g.

h.

The children were able to read mus~c and showed obvious enjoy­

ment in this achievement.

They played, moved and listened carefully to the sounds that

they or the teacher made.

They were introduced to the musical concepts of "crescendo" and

"decrescendo" and could identify whichever one the teacher

played. They then identified the appropriate signs and played

their instruments accordingly.

The teacher checked her own pitch at the piano.

The teacher's piano playing was of a high standard and she

played and controlled the class with ease.

The children were inspired by the teacher's imagination,. enthu­

siasm and obvious enjoyment.

49

Ring

Ages

Media

Instrumental

3 - 4 years

Piano, melodic and non-melodic percussion, notation

chart

a.

b.

This lesson was repeated for the youngest group, and the activ­

ities were matched to their level.

The children responded well to th~ activities and enjoyed the

lesson.

C. Socio-Economic Summary:

a. The children were economically and socially secure.

b. There were few problems evident among the children.

c. Few mothers worked.



D. Reconnnendations:

This school would benefit from:

a. Workshops and In-Service Courses for the musically untrained

teacher

b. Workshops and In-Service Courses providing more advanced ideas

for the specialist

c. A music programme for the non-specialist teachers with advanced

ideas for the specialist.

E. Connnentary:

a. The Rings observed here were examples of the high standard that

can be achieved.

b. The principal could assist other teachers by conducting basic

workshops and presenting master lessons, thus sharing her

expertise, experience and enthusiasm.

c. Her own staff would also benefit from observing her lessons.

d. Although the Researcher recommends that a specialist music

teacher on the staff takes those Rings which the other teachers

are incapable of doing well, it would be ideal if those

teachers learnt from the specialist so as to avoid becoming

totally dependent on her skill.

e. The principal has assisted her staff by compiling a library of

music tapes for movement Rings.

f. The principal's traini~g and varied experience ~n infant,

primary and high schools give her work a sense of direction.
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SCHOOL N

A. General Impression:

51

a. A happy atmosphere prevailed.

well-cared fqr at school.

The children appeared to be

b. The school/creche was highly organised with the principal and

staff doing work over and above the normal demands of most other

schools.

c. The principal and staff dealt with the extra problems, social

and emotional, with cheerful efficiency. There was a sense of

purpose in the running of the school.

d. The principal and staff regarded mus~c as one of the many aspects

of child development, and although they were aware of the need

for their own guidance in several musical aspects, they provided

the best that their musical limitations permitted.

e. Some staff members requested:

i) Workshops;

ii) A progrannne with graded ideas;

iii) Details of new material.

f. The teachers enjoyed those aspects with which they felt confident

but did not enjoy presenting Movement and Instrumental Rings.

g. One of the teachers expressed the need for a Music Resource

Centre and library where teachers could meet and share ideas,

tapes, instruments and material, and also obtain assistance in

Music Education methods.

h. The teachers commented that the UNISA Pre-Primary School Music

Course did not help them sufficiently for practical teaching.



B. Observations:

Ring }fuvement

Ages 5 - 6 years

Media Voices, tape recorder

a. The theme of the Ring was "Soldiers and Camouflage", which was

also the cognitive theme of the week.

b. The activities were imaginatively introduced by the teacher.

c. The children saluted, stamped, marched on the spot, dropped

onto the floor when the teacher made aeroplane sounds, and

slowly rose as the aeroplane sounds disappeared.

d. Space orientation was presented in the form of the "Soldiers"

moving in time to taped music and returning to their "own"

tent, a specific place in the room that each child chose as his

own.

e. The lesson was enjoyed by all the children, including one who

had entered the room tearful due to home circumstances.
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Ring

Ages

Media

Movement

4 - 5 years

Records

a.

b.

The "Camouflage" theme was presented from the animal aspect,

consolidating experiences of a recent visit to Mitchell Park.

The teacher played a record entitled "Gerry Giraffe" by Betty

Misheiker. The children acted according to the words.

c. The adult vo~ces and range were beyond those of the children

and they did not attempt to join in the song.

d. The children imitated the snakes' mouths by opening and closing

their hands.



e. The girls were more responsive than the boys to the Ring.
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Ring

Ages

Media

Movement

3 - 4 years

Tape recorder, voice

a. The teacher introduced several concepts including tall, short,

wide and narrow.

b. She showed the children how to avoid structural obstacles in

the room, e.g. one of the pillars in the centre of the room and

one of the tables set out for another activity.

c. The children "found" their "own" places and moved to and from

them as directed.

d. One child sang spontaneously with the teacher.

C. Socio-Economic Summary:

a. This school was centrally situated ~n the city.

b. The number of pupils changed almost daily as the parents moved

from the city to suburban homes, other cities or abroad.

c. Most pupils lived ~n flats ~n the city.

d. The unsettled home environment was reflected in the emotional

problems of many of the pupils.

e. The principal worked in liaison with the Durban Child Welfare

Association.

f. When the Researcher visited the school, twenty of the one hun­

dred and twelve children attending the school lived with both

parents.
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