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ABSTRACT

This is a qualitative study which investigates the attitudes of school principals towards school
guidance in the historically disadvantaged secondary schools in the township of Madadeni.
The sample consists of five secondary school principals recruited from Madadeni schools.
Structured interviews were used to collect data. A set of questions were drawn up by the
researcher and aimed at collecting such information as the opinions of the principals on the
importance of school guidance, what school guidance should provide, adherence to school
guidance periods, the role of a guidance teacher, and the expected position of school guidance
in the Curriculum 2005. The results indicated that although the school principals see the need
for school guidance in secondary school, there seem to be problems emanating from lack of
resources and insufficient personnel. There were also indications that school guidance will

have an important role in the Curriculum 2005 in the form of Life Orientation learning area.



CHAPTER ONE

I. INTRODUCTION

1.1 Background to the study

In the newly proposed Curriculum 2005, School Guidance is going to continue to have an
important role to play in the form of life orientation learning area. The Life Orientation is
described as the learning area that is instrumental in promoting a meaningful lifestyle for each
learner (Discussion document, Curriculum 2005, 1997). Therefore, school guidance in the
form of the Life Orientation is still going to be fundamental in empowering learners to live

meaningful lives in a society that demands rapid transformation.

However, for life orientation learning area to be effective and efficiently offered, the problems
that School Guidance has encountered in the past will have to be considered and attended to.
Research has reported problems hindering the utilisation of guidance effectively in schools,
particularly in Black secondary schools. For instance, according to Chuenyane (1990), the
possible gradual increase in the number of schools and pupils throughout the province of
KwaZulu-Natal (KZN) during the 1980's, may have led to the increase of pupils versus teacher
ratio. The bigger the classroom numbers the more difficult it becomes for guidance to
function efficiently. Large numbers of pupils in each class, may for instance, lead to

difficulties in teaching using the school guidance methods e.g. in group - work.
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School principals who are first in line of authority within schools have also adopted a certain
attitude towards guidance (Chapman, de Masi and O'Brien, 1991; Branle, 1989; Kaplan, 1995;
Murray 1995; Haffajee, 1991). For instance, school guidance has been seen as a luxury by
some school principals whose attitudes might have contributed to neglect of the subject

(Snyder and Daly, 1992; Partin, 1993; McPhee, 1985).

Another problem has been that in all secondary schools in the Republic of South Africa school
guidance is a non examination subject. A teacher responsible for guidance has,therefore, been
perceived negatively because she/he is not evaluated through his/her learners' performance in

the examination.

In the past, guidance teachers have also not been perceived by learners as preferred helping
agents.(Skuy, 1985, Haffajee, 1994 , Ntshangase, 1995). Research has indicated that learners

seem to prefer such helping agents as friends and parents rather than guidance teachers.

A study by Serobe (1994) indicated that school principals are generally the sole authorities and
policy makers in schools. Given this, it is likely that principals’ attitude towards school
guidance is likely to have more influence on the extent to which guidance is recognised and

is utilised in schools.

The main question therefore is, do the principals' attitudes contribute towards the poor

reputation attached to guidance in secondary schools?
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Despite research on the South African secondary school guidance requirements, no published
work could be located by the researcher on the principals’ attitudes towards guidance. This
is significant in light of the fact that research indicates that there is an important place for
guidance programmes in schools. This is even more significant because guidance in the form
of life orientation, according to Lubisi et al. (1998),will form an important part of the new
curriculum and will develop people who will communicate efficiently, solve problems, work

with others, have life skills and confidence in themselves.

1.2 Aim of the study
This study aims to investigate the principals’ attitudes toward school guidance in the

historically disadvantaged secondary schools.

It is hoped that the findings of the present study will contribute to the formation of a database
that will contribute to the examination of the present position of school guidance and the role
of principals in the historically disadvantaged secondary schools where guidance is offered in
an informal way, and is sometimes overlooked. It is hoped that this data base will help in the

implementation of the Life Orientation learning area in the near future.

1.3 Policy on school guidance in the Republic of South Africa
According to the encyclopedia of education, cited by Motsabi (1994), the following may be
presented as the minimum definitions of the term policy.

"A policy is a statement that is, firstly, intended to be a binding guide on the actions

of those for whom it is intended, secondly, enforceable and enforced by those who
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formulate it, and thirdly, intended to guide action. A policy, therefore, can be

understood as binding to all stakeholders within the school system and this includes the

school principal” (p24).

The policy that led to the introduction of guidance in the historically disadvantaged secondary
schools came about as a result of recommendations of the De Lange Commission on school
guidance (HSRC, 1981). The report pointed out that the school as a formal institution has the

responsibility to educate children in accordance with the values of society.

However, the Department of Education provides a prescribed syllabus and a policy at a higher
level, regarding guidance in schools. According to Motsabi (1994), it does not have a role to
play when it comes to designing policy regarding guidance at the level of individual schools.

This becomes the duty of the principals, as the highest authority within schools.

The policy of the Department of Education in South Africa is that school guidance has to be
taught as a compulsory non-examination subject in all schools. At least one +-30 minutes
period is allocated for guidance per week in each class. When it comes to implementation,
e.g. choosing which teachers to teach guidance, allocating enough time for guidance at an

individual school level, the school principals are the sole deciders (Motsabi, 1994).



1.4 Definition of terms

1.4.1 Guidance

Brownell et al (1996), regard School Guidance as the helping process which aims to promote
effective living and an exploration of the different ways to tackle difficulties. For the purpose
of this study School Guidance means the subject that is, according to the new Curriculum 2005

structure, going to be incorporated into the learning area called Life orientation.

Brownell et al (1996) further explain that guidance must be appropriate to the developmental
stage of students in that it should enable pupils to take responsibility for their own lives, to
find out relevant information, to make decisions and to contribute positively to the society in

which they live.

Shertzer and Stone (1981) also regard school guidance as " a strategy which focuses on
meeting the pupils' needs in such a way that the pupils recognise and develop their potential
and achieve a level of mature ego functioning and healthy personal organisation which would

in their present and future situation aid them to find their places in the world" (p92).

The inclusion of the term "help" in a definition of guidance is supported by Shertzer and Stone
(1981). who state that school guidance should be seen as an activity aimed at assisting pupils

to make and carry out adequate plans and to achieve satisfactory adjustment in life.
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Brownell et al (1996) stress the importance of guidance in the reconstruction of society.
Guidance helps build community relationships among all people. It can help the youth to
rediscover and acknowledge the worth of all individuals, foster a truly democratic and caring

attitude among the diverse communities of our country.

Brownell et al (1996) see guidance as the core of learning and discovery. They assert that
young people learn best when allowed to explore and experience real life situations in which
there are frequently no right or wrong answers. The teacher becomes a facilitator, she/he
creates open and non threatening learning situations where young people can be challenged

to reconstruct themselves mentally and socially.

School guidance at schools is offered as an individual or a one to one activity as well as a
group activity. Individual guidance, or one to one guidance, is an activity whereby the
guidance teacher attends to or helps one pupil at a time. The guidance teacher can opt for a
one to one guidance for a number of reasons, for instance when the problem is seen to be
unique to a particular pupil, and when a problem requires privacy and confidentiality. On the
other hand Gibson and Mitchell (1986) define group guidance as a process which focuses on
providing information on developmental experiences of a group of pupils. By helping pupils
as a group, the guidance teacher allows pupils an opportunity to learn from one another. One
of the goals of group guidance is to provide pupils with accurate information that will help
them make more appropriate plans and life decisions. Pietrofesa, Bernstein, Minor and

Stanford (1980) define group guidance as "primarily an educational process designed to
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prevent anticipated problems and enhance the personal, social, educational and vocational

development of all pupils" (p70).

A major deficiency in the current thinking about guidance in the mainly historically
disadvantaged secondary schools is that although it is meant to be part of the curriculum,
guidance is not seen as part of mainstream education. (National Education Policy Investigation,
1992). School guidance has been, as a result, a marginalised service in the historically
disadvantaged secondary schools and this has resulted in its non - existence in some of the
schools (Ntshangase, 1995). The National Education Policy Investigation (1992), attributed

this to a general crisis in education in South Africa.

Since counselling is likely to have been minimal in the historically disadvantaged secondary
schools due to a lack of teacher training, or an understanding of counselling aims and scope,

it will not be investigated in this study.

1.4.2 Historically disadvantaged secondary schools
The Education and Training Act (Act No 90 of 1979) defines secondary school as a school for

education up to a grade higher than seven but not higher than the twelfth grade.

The term "historically disadvantaged” is used frequently in South Africa to describe people
who were legally excluded from most of the facilities provided by the previous government
in South Africa. Although the laws promulgating separate education departments have been

repealed and the process of transformation has begun in South Africa, it is likely that most of
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the present historically disadvantaged-secondary-schools are to continue existing as they were

for a long time, due to social, linguistic, economic and geographic barriers (Ntshangase,

1995).

Dating back from the era of missionary schools, that is, before the government took over the
running of schools, there have been two types of secondary schools in South Africa, boarding
and day schools (Du Rand, 1990). Boarding schools are those where learners stay within the
school hostels and go home during school holidays only, and day schools are those where

learners come to school in the morning and go back home after school.

1.4.3 The School Principal

A commonly used term to describe the school principal is that he/she is the appointed leader
of the school. According to the KwaZulu Department of Education and Culture Annual
Report (1982) a principal refers to the incumbent of the highest rank and designation within
the school level with some functional leadership role and who is considered to be the

representative of the Superintendent-General for the provincial Department of Education but

also accountable to her/him.

The Readers' Digest Oxford Complete Wordfinder (1993) describes a principal as first in rank

or importance, chief or leader. She/he is further named as a head, ruler or superior.

For the purpose of this study the term principal shall be used to refer exclusively to heads or

leaders of secondary schools.



1.5 An outline of chapters

Following on from Chapter one, which is an introductory chapter outlining the background
of the study, aim of the dissertation and description of terms, Chapter Two covers a discussion
of related research literature. Chapter Three outlines the research design and the
methodological procedures followed in this study. In Chapter Four, results and qualitative
analyses of the data collected are presented. Chapter Five deals with the discussion of the
findings, linking them to the theoretical background or question reviewed earlier as well as a
discussion on limitations and recommendations of the study. Chapter Six is the conclusion of

the study.
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CHAPTER TWO

2. LITERATURE REVIEW

2.1 Introduction

The aim of this chapter is to base the study to be described in relevant literature. The brief
history of School Guidance and the general current situation of guidance teaching at
schools will be discussed first, the role of school principals will then be discussed followed
by a review of research findings with regard to principals' attitudes towards guidance in the

-

historically disadvantaged secondary schools.

2.2 Brief history of guidance in historically disadvantaged secondary schools

School Guidance was introduced in 1981 in the then Black secondary schools. When it
was introduced, one teacher from each school was chosen by the then Bantu Education
departments to undergo crash courses in guidance. Guidance was introduced as a means of
social control, where, for instance, it served a purpose of directing Black learners towards
certain careers reserved for them (Ntshangase, 1995). There also has been a consistent
lack of supply of resources and facilities to teach guidance in Black secondary schools

(Lebese, 1995).

2.3 The situation of guidance teaching at secondary schools
Although studies indicate that teachers and principals regard School Guidance as important

(e.g. Motsabi, 1994; Haffajee, 1991), it has usually been neglected in the historically
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disadvantaged secondary schools. This has been due to a number of factors. For instance,
due to lack of physical and human resources, as well as its non examination Status

(Lockhead and Levin, 1993, Motsabi, 1994).

The focus on principals' attitudes might possibly help to highlight the principals’ role in the

provision of a set - up that is conducive to teaching life orientation at secondary schools.

There appears to have been an increase in the teacher-pupil ratio in KZN during the
1980's. From experience as a secondary school teacher, the researcher has observed how
bigger classroom number contribute towards negative attitudes from the teaching staff
towards their work as teachers. This was more so with regard to School Guidance because

guidance teachers tend to rely on interactive teaching methods, €.g. group-work.

In the former Department of Education and Training there was a system of teacher
assistance teams known as Panel for Identification, Diagnosis and Assistance (PIDA). The
idea behind these teams according to Donald and Hlongwane (1989) was to promote
psychological problem solving by teaching staff within the schools by identifying,

diagnosing and assisting learners with special needs and problems.
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Unfortunately, the PIDA system was launched in a top - down fashion without attention to
either the needs and competence of teachers to fulfil the role expected of them (Mtolo,
1995). There are very few teachers with adequate qualifications, experience and skills to

deal with these educational and psychological problems at schools. Donald and Hlongwane

(1989) point out that teachers are daily confronted with severe learning, behavioral,
emotional and social problems in their classrooms for which they have neither training nor
the resources to turn to for either referral or help in developing appropriate programmes.
Therefore, the attitudes of a principal towards guidance seems to be challenged in such a
situation, as she/he is regarded as both manager and leader in a process of influencing the

activities of a group towards goal achievement.

Since School Guidance is a non-examination subject, principals who are first in line of
authority may be compelled to adopt a certain attitude toward it and are likely to see it as a
_Juxury. (Chapman et al, 1991; Brownell, 1989; Kaplan, 1995; Murray, 1995; Haffajee,
1991; Ntshangase, 1995; Mtolo, 1995), Snyder and Daly, 1992; Partin, 1993; Mcphee,
1985). Mtolo (1995) maintains that one may sympathise with the hard pressed teachers who
wants the maximum time on the timetable for his/her subject in order to get the
examination passes necessary for the pupils. Another attitude that is sometimes expressed
by the teaching staff is that guidance is just a waste of time in the face of mounting
pressure to complete the syllabus and the number of days per year or per term. As a result

School Guidance ends up given lesser priority than the other examination subjects.
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A study by Motsabi (1994) indicated that there are no specialist guidance teachers in most
Black schools. Instead, 29% of guidance teachers are language teachers, 26 % are human
science subject teachers, 25% are science and maths and 21% teach economics and
management sciences. This study also indicated that any teacher whose number of teaching
periods is seen to be inadequate by the principals is given guidance to teach. Since 70% of
the guidance periods are allocated by the principals, Motsabi (1994) concludes that
management is concentrated on the principal. She further indicates unequivocally that the
principal seems to be the sole decision maker with regard to the allocation of duties in the

school.

Most professionals assert that guidance should be a legitimate part of the main school
curriculum and can justify its place as a subject with the same elements of a body
knowledge to be acquired, life skills to be practised, and scope for discussion of values and

ideals as other academic subjects (Mtolo, 1995, Brownell, et al 1996, HSRC, 1981).

In some schools, according to Mtolo (1995), the guidance teacher is barely visible as such
because he or she has no time - tabled guidance and counselling periods. The subject is not
taught formally at all and the teacher is little more than custodian of the books and
pamphlets on guidance and occupations which arrive from time to time. Metcalfe (Sunday
Times, 1997) also pointed out that there is plenty of evidence from studies with secondary
schools pupils that the academically disadvantaged pupils get the least of guidance and

counselling in their schools.
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In the very few schools where there is a specialist guidance teacher he/she is seen to be
having a soft option, sitting in a little room, resources centre or office, talking to individual
pupils and parents or even more enviably, getting out of school to visit tertiary institutions

and employers while the other teachers have to cope with big, noisy classes.

A study by Naicker (1988) which focused on the principals' attitudes towards science and
commerce subjects, indicated that learners felt that guidance at Secondary schools seems to

cater more for science and commerce students that any other fields of study.

2.4 Current debates on school guidance

Currently, the subject School Guidance is being incorporated into the Life Orientation
learning area in the Outcome Based Education which is part of the Curriculum 2005 and,
which will enhance the practice of positive values, attitudes, behaviour and skills in the
individuals and the community. Educators involved in life orientation will assume the role
of the facilitators between society and education so that adolescents will acquire knowledge,
attitudes and skills which will equip them to handle their life situations and to lead

meaningful lives. These educators should endeavour to assist learners with life skills in

guidance education (Olivier, et al, 1997).

School Guidance should be afforded due priority in the programme and should be optimally
used to deal with the other challenges (Olivier, et al (1997). School guidance as
incorporated into life orientation learning area will attempt to assist with human resources

development and capacity building on the part of learners.
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Since the current curriculum is designed to be learner centred, it is believed that life

orientation will promote the individual learner's potential by strengthening and integrating
their self concept, capacity to develop healthy relationships, and ability to make informed

and responsible decisions (Draft Document, 1996).

As opposed to the past when school guidance was used as a tool for social control, life
orientation will also attempt to focus on accountability, transparency, affordability,

sustainability, relevance and integration.

One of the specific outcomes of Life Orientation which can be directly linked to School
Guidance is that learners will be empowered with an ability to demonstrate value and
respect for human rights as reflected in Ubuntu and other similar philosophies. This is in
line with the idea that guidance is pertinent in South Africa and should embark on a
concerted programme of reconstruction and development (Euvrad, 1996). The Draft
Document (1996) sums up the aims of Life Orientation learning to produce learners with
values, consciousness and competencies that are required for effective participation as

responsible citizens of a democratic society.

2.5 The role of principals on guidance teaching

Principals can be regarded as initiators in the provision of guidance at their school of
control. Hlongwane (1994) stated that principals’ roles involve professional,
organisational, administrative and pastoral duties. It is the principal’s role as a leader to

ensure that the goals of the education system of the school are achieved (Motsabi, 1994).
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In addition, Rooi (1991) has mentioned that the role of the principal as a leader and
manager is characterised by managerial activities that include the management of the
learning situation, management of human resources, pupils and staff, management of
material resources such as finance and buildings and management of external relations.
The principal sets the tone and direction of activities that take place at his/her school. If
guidance is regarded by the principal as important and relevant to emotional, academic,
physical, spiritual and social spheres of a learners life, other staff members and learners

would follow the modelling of the principal (Brownell et al, 1996).

Rooi (1991) observed that a principal’s task is a complex one since she is conceived as an
instructional leader in the school. A principal according to Whitaker (1983) is expected to
be a public relations officer, diplomat, negotiator, personnel manager, she/he could also

behave as a stimulator, reactor, advocate, implementor, etc.

Where administrative antagonism is based upon fundamental misunderstanding of guidance,
and disbelief in the process, coupled with strong adherence to doctrines of academic
achievement without interest in personal differences, little can be done. Until the guidance
process is backed by strong national provincial policies, reinforced by expressed favourable
opinion among influential groups of communities, no professional arguments are likely to
mean much. Lukewarm school administrators who are not actively opposed to guidance
may be won over by solid evidence of professional accomplishments through good
planning, orientation and procedure, especially if parental support is forthcoming from the

community in sufficient volume, and if the school administrator and teachers support is also
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won, because school guidance attempts to fill the gap that has been created through change
in society. Further, school guidance is responsive to the needs of the pupils and the

succinate. (Matthewson, 1992; Mtolo, 1995, Lesele, 1995).

Avent (1973) maintains that few principals have an experience of a good course of guidance
at school during their school days. They, therefore, are likely not to have an idea of an
effective guidance programme in a school. In the study conducted by Rooi (1991) principals
felt that there are no adequate induction programmes for the newly appointed principals.
Thus many principals fail to appreciate why other young people ought to have an element

in their education to which they themselves were not exposed.

The introduction of the guidance teacher does not leave the class teacher without a caring
responsibility. Hamblin (1974) maintains that unless this is understood by the principals,
unnecessary conflict will develop between the guidance teacher and some of his/ her
colleagues. The really positive fact is that the effective guidance teacher cannot work in
isolation. Here, the role of a principal seems to be important, because she/he forms part of
the guidance team whose outlook, leadership and support creates the atmosphere of success
in this important service (Motsabi, 1994). Additionally, Hlongwane (1994) mentions that
an effective principal will always frame goals, set standards, create a productive working

environment and obtain needed support.

According to Hamblin (1974) guidance teachers should be fully integrated into the daily life

of the school and should be full members of the school staff. Rather than eroding or
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competing with the pastoral care responsibilities of the teacher, the guidance teacher offers
support. This highlights the significance of the role that should be played by a principal in

facilitating communication amongst the members of the staff.

2.6 Research on the perception of guidance in schools

Whilst studies such as pupils' and teachers' perception of the guidance teacher as a
preferred helping agent (Skuy et al, (1995); de Haas, (1991); Mtolo, (1995); Ntshangase,
(1995) were located, the researcher could not locate any study that has been conducted on

principals’ attitudes toward guidance.

In a study by Motsabi(1994) the principal was listed as the first member of personnel in the
structure of guidance provision within the school. As the head of a school the principal
should also be responsible for the appointment of teachers. She/he, therefore, has to take a
share of blame if guidance does not exist in his/her school and if there is no guidance

teacher employed in his/her school.

Motsabi (1994) pointed out that the principal has a significant role to play in encouraging
and ensuring the success of the school guidance programme. When the school time - table
is planned, and school policy formulated, the principal should see to it that School
Guidance as a subject is catered for. Furthermore, according to Sheltzer and Stone (1981)
the principal has to create and develop a favourable attitude towards guidance among

teachers, parents and students and community.
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One of the consistent findings by the studies on teachers' and learners' perception of the
importance of guidance teachers has been that guidance teachers are the most important
helping agent in the area of future careers (e.g. Skuy et al, 1985; Haffajee, 1991;

Ntshangase, 1995).

Furthermore, studies indicate that there are no full-time guidance teachers employed in
most of the Black secondary schools (e.g. Mtolo, 1995; Lesele, 1995). Instead, as Mtolo

(1995) indicates, the teachers responsible for guidance are also used to teach other subjects.

2.7 Summary
In this chapter relevant literature has been discussed. The literature review has highlighted
a number of issues requiring further research. Some of these issues will be addressed in

the study to be described in the following chapters.
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CHAPTER THREE

3. METHODOLOGY

3.1 Introduction
This chapter examines the methodology utilised in the study. It begins by stating the aim of
the study. Then follows the research method, the research instruments, data collection

procedure and the sample.

3.2 Aim of the study
The study aims to focus on principals' attitudes towards guidance in the historically

disadvantaged secondary schools at Madadeni area.

A review of literature could not trace any study that has been conducted on principals' attitudes
towards guidance, therefore data does not provide evidence to assist in creating hypotheses the
researcher holds before entering the study, rather, abstractions will be built as the particulars

have been gathered together (Mtolo, 1995; Bogdan and Bilken, 1992).

3.3 Method of Research

Eight questions were designed by the researcher for the purpose of structured interviews (see
appendix 1). Schuman and Presser (1990) point out that types of questions should reflect
generic features of the topic under discussion. The researcher made a decision on whether to

leave the question open-ended or closed. A structured approach to questions was adopted so
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as to be more specific (Robson, 1996). All these questions were open ended so as to allow
for expression by the respondent. The open form does not limit respondents to alternatives
within the investigator's frame of reference (Schuman and Presser, 1996). It also avoids

suggesting imposing answers the respondent may not have considered.

These questions were designed as an interview guide specifying key topics. The order of
questions was maintained from the first to the last question. Oppenheim (1992) emphasises
that to maintain the respondent's cooperation we must make the questionnaire and the
answering process more attractive. Questions were read out to see if they flow. Every
question was checked whether it links with the conceptual framework of the study. Further,
it was ensured that questions are factual, deal with knowledge, motives and attitudes
(Oppenheim, 1992). The researcher ensured that questions will be clear and lead to

answering the queries.

3.3.1 Qualitative research

According to Robson (1996) qualitative research is utilised in descriptive studies where the
interest is on investigating the population's opinions and attributes. Qualitative research is
passive in that it seeks to describe or analyze, or even in some cases explore, some aspects of
the world as it is. This often focuses on what the participants of the research tl;ink about the

topic under investigation (Robson, 1996).
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Some of the disadvantages of the qualitative research is that it may generate large amounts of
interpretation which may be of dubious value. It also requires the researcher to establish

rapport with the participants which may be time consuming.

3.4 Research Instrument
The researcher compiled a set of 8 questions (with 3 questions divided into two) based on the
aim of the present study. These questions were compiled with the help of supervisors who

have experience in compiling interview questions.

A pilot interview session was conducted and this resulted with the researcher making final

changes to the questions for a structured interviews.

Interviews are regarded as one of the major forms of data collection on qualitative research.
According to Robson (1996) an interview is a conversation initiated by the interviewer for the
specific purpose of obtaining research relevant information and focused by him on concept

specified by research objectives of systematic description, prediction and explanation.

Groves and Kahn (1979) state that interviews are a useful way of gaining in-depth information
about a topic. Robson (1996) also adds that the goal is to gain insight into a person's

perceptions in a situation. Interviews have their strengths and weaknesses.
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Robson (1996) points out that the interview is a flexible and adaptable way of finding things

out as well as opening on what lies behind our actions. However, lack of standardization

implied, inevitably raises concerns about reliability as biases may be difficult to rule out.

Whilst it has the potential of providing rich and highly illuminating material, interviewing can
be time consuming. Also a major weakness in interviewing is that according to Robson (1996)
all interviews require careful preparation, which takes time, arrangements to visit; securing
necessary permission; confirming arrangements to visit; rescheduling appointments to cover
crises and absences these can all be time consuming. Notes need to be written up and tapes
require whole transcription. Respondents could be disturbed by their subordinates. For
example, a secretary would enter the office to give a message. A telephone would ring in the

middle of an interview because a researcher could not be permitted to switch off the phone.

An interview with each principal was therefore preferable to gain detailed information as
possible on their attitudes towards guidance as a subject. Robson (1996) emphasises that the

interview appears to be a quite straight forward and non problematic way of finding things out.

Further, the advantage of open ended questions is that it allows the researcher to gain as much
information as possible without limiting the respondent. Fraenkel and Wallen (1990) adds that
standardised wording and order of questions means that each question will mean the same
thing to everyone and that responses can be compared. Responses can be generalised to a

larger population with known limits of error.
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The researcher chose to include open ended questions because open ended responses frequently

go beyond statistical data of factual material into the area of hidden motivations that lie behind

attitudes, interests, preferences and decisions (Mtolo, 199; Achuman and Presser, 1996).

3.5 Data collection procedure

The study utilised questions in collecting data. A senior in the Department of Psychological
Services at Pietermaritzburg (1990) was asked to provide her opinion on the questions.
Questions are recommended because as Herbert and Herbert (in Ntshangase, 1995) state, they
allow the respondent to answer from his/her point of view, selecting what is relevant to him
or her. The researcher kept the length of questions to the average of at least twelve works
per question. Double barrelled questions were also avoided. The researcher did not conduct
a pilot interview after consulting a Senior at the Psychological services Department because
he felt satisfied that questions cover the larger scope of guidance teaching issues as recorded
in other studies reviewed. The supervisor also satisfied himself and made necessary
corrections on the questions for interview. One advantage of questions is that they are

relatively inexpensive in terms of cost and time and easy to administer and score (Ntshangase,

1995).

Behr (1973) states that questions are on the whole instruments that provide information of a
subjective nature, the validity and reliability of which are difficult to determine. Questions
may also provide mundane features of everyday life (Schuman and Presser, 1996), whereas
if quantitative research paradigm was followed it could have yielded more statistical data on

the topic.
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Although questions are largely used, they have their weaknesses. One disadvantage which
may have an impact on the responses to the questions used in this study, is that a question or
item could be irrelevant to the respondents’ situation. For an example, "Give reasons why
guidance is not offered in the allocated periods?" If the school offers guidance, it becomes
difficult for the respondent to further comment about his/her situation at school. In this way

relevant information is lost because a researcher should continue and ask the next question.

This then makes it difficult for the researcher to establish if the findings would have been

different had there been questions specific to the particular situation of each respondents.

The researcher was aware of the disadvantages of questioning (interviews) for instance the fact
that interviews may be conducted under widely different non-standard conditions during
different non-standard times (Ntshangase, 1995). For an example, a respondent would

receive a phone call or a secretary would walk in during an interview.

An attempt was made to make the setting the same for all respondents, i.e. the principals'

office as a venue as per appointment arranged the previous week.

Once the random sample was done(to be discussed under 3.6), the researcher approached the
chosen schools. The appointment was repeated with each principal as a respondent. During
this phase rapport was further established with each principal. A brief explanation was
provided about the study that is being conducted and thereafter appointments were made with

the principals for the researcher to come and interview them.
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A copy of the prepared questions was not given to the respondent because prior preparation

to respond could interfere with genuine responses. No preparation was necessary to respond

to the questions.

No permission was obtained from the Superintendent's office because the study was seen not
to be interfering with the teaching and learning activities of the school. Also, principals are

responsible for activities that take place in their schools.

The appointment they gave the researcher allowed each respondent to avail himself/herself for

the interview during his/her preferred time.

The interviews were conducted in English. Conversation was easy to conduct as all of them

hold the rank of principal.

Permission was obtained from the respondents to record the interviews using audio-tapes.
Each interview took an average of thirty minutes. The researcher read clearly each item
during the interview whilst recorded on a sound tape. It is worth noting that the researcher
is currently a principal. Firstly, there is a possibility that his strong views on school guidance
could have influenced data that was collected by means of interviewing. Secondly, principals
could have been influenced by the knowledge that another principal is conducting research on

a school subject or learning area.
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The respondent was informed by the researcher that the responses will be recorded in a sound
tape for the purpose of analysis. The researcher drew on his previous experience when

recording the responses in detail.

3.6 The sample

The sample of 5 principals was randomly drawn for the purpose of this study, from a total of
12 historically disadvantaged secondary schools at Madadeni East and West circuit. The
researcher wrote twelve high school names on the piece of paper. The paper was cut into
pieces. The twelve pieces were placed in a hat from which a fellow colleague was asked to
draw randomly without looking into the hat. No influence to selection was allowed other then
chance. The major weakness for the random sample is that, as it is a lottery method, it does

not guarantee an accurate sample.

Simple random sampling was chosen because it gives each person an equal chance of being
included in the sample. Robson (1996) points out that simple random sampling makes all
possible combinations of persons for a particular sample size equally likely.

The enrolment in each of the targeted schools ranged between 820 to 1100 in each school.

The Madadeni East and West circuits were targeted simple because they are conveniently
accessible to the researcher. The sample composed of four principals from the day schools
and one form a boarding school. The five secondary school principals represent the total

number of secondary schools in the Madadeni area.

The results of the qualitative analysis of data are described in Chapter 4.
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CHAPTER FOUR

4. RESULTS

This chapter aims to describe in details the respondents' responses to the items or questions posed
by the researcher. The description is done according to the questions that were covered by the

interview.

4.1 Opinions about the importance of guidance

All principals interviewed saw guidance as a very important subject in their schools.

The majority of principals also indicated that guidance is a relevant and uniquely important
subject with regard to the future of a learner. For instance, one of the responses was that “I only

realised when I was already a teacher that I could have been something else”

Another important point raised was that guidance is lacking at historically disadvantaged
secondary schools. Some principals felt that guidance is a core subject because it provides a
learner with life skills. One of the principals pointed out that guidance is a very important and
essential subject because it provides additional or extra information which other subjects do not
provide in the normal curriculum. For an example, issues of personality, careers and skills of

relating.
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4.2 Expectations of what guidance should provide
Two of the principals felt that guidance should provide information about careers. For instance,
the principal of school Z felt that guidance should provide services that assist learners to choose
subjects relevant to their proposed careers early. Another principal pointed out that guidance
should assist learners to know who they are. The most important expectation from principals

about what guidance should provide is future career planning and information.

A principal of school P emphasised that guidance should not only concentrate on academic
improvement of a learner but stressed that guidance should inculcate good morals, i.e guidance

should be developmentally appropriate.

It was also pointed out that whilst guidance highlights to learners a variety of careers it should
endeavour to help in character building. For an example, one of the responses was that “norms
and values could be inculcated in students so that they can be internalised and live by them

through adulthood.”

4.3 Adherence to allocated periods of guidance

On the issue of adhering to allocated periods on the time table most principals pointed out that
their school does not adhere properly to periods allocated for guidance. Reasons cited for lack
of teaching guidance are that the department does not provide guidance teacher posts. Principal
of school Z saw the lack of H.O.D post for guidance as the most prominent factor for not
adhering to allocated periods of guidance. He further revealed that he has long been asking for

the post of H.O.D. for guidance. He also added that currently they are using
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teachers responsible for other subjects who in turn have their own workload. He has also asked
class teachers to teach guidance, but it seems that they do not teach guidance properly because
it is not an examination subject. His feeling is also that its nature of being a non-examination
subject undermines its cause. Finally, the principal of school Z felt that if the department realizes

that guidance is important they would make available posts for guidance teachers.

Another principal said there is no trained personnel on the subject. There is no time available
for guidance because it is a non examination subject. Principal of school P pointed to the
shortage of staff. For instance, she responded that “we are an examination guided society.” She
pointed out that guidance periods are used for revision,covering the syllabus or other topics or

writing a test.

One of the principals interviewed indicated that his school adheres to allocated School Guidance
periods. He is the principal of a boarding school which is well equipped and adequately staffed,

and, therefore, can afford to have a specialist guidance teacher.

In addition to the availability of a trained teacher, the principal of school S, who is coming from
the better equipped school, indicated that the schools need to have appropriate resources, for

instance, furnished offices and a room for group guidance.

4.4 Opinion on the role of a guidance teacher
Principals saw a guidance teacher as an exemplary person among other educators and learners.

For instance, principal of school Z mentioned that a guidance teacher should conscientise pupils
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about the need of education, career guidance and choice of subjects. Another important point
raised is that the results would impact on learners. For instance, learners would be distinguished
between educated and uneducated person, they would be disciplined says the principal of

school Z.

Another principal saw the role of a guidance teacher as a guide for proper behaviour. He feels
that a guidance teacher should enlighten students on guidance and its aspects, guidance as a
career subject and guidance as a subject of self discovery, as a subject that can reduce problems

we are not aware of: for an example, family related problems and disciplinary problems.

Principal of school P said a guidance teacher is a pacifier and advisor. She views the role of a
guidance teacher as that of a liaison officer between teachers, the school, private sector and the
community. She mentioned that a guidance teacher organises functions, for an example, merit
awards, asks for donations, assists with personality development of learners as well as other
people. She even went as far as referring to the caretaker as one of the people who could be

assisted by a guidance teacher.

Other principals viewed the role of a guidance teacher as a role model. They felt that he should
assist learners to identify tertiary institutions, assist poor learners, assist learners to obtain

information on bursaries and careers at tertiary institutions.

Some felt they have a role to perform duties not done by other teachers, for example, problem

solving, how to study, and many other issues pertaining to guidance.
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4.5 The focus and scope of guidance

Principals interviewed felt that guidance should focus on the learner. The scope of guidance
should cover problems that occur inside (academic) and outside (i.e. extra curricular) the
classroom. Also principals felt that guidance should focus on subjects taught at school, for an
example, assist the child to achieve immediate academic goals. Guidance is a way of assessing
different levels of children’ development. For instance one of the principals pointed out that

learners at grade 8 should have a package that suits their level of development.

One of the principals strongly emphasised that guidance should focus on career selection.

The principal of school P put the focus and scope of guidance into categories according to the
level of development of learners. She pointed out that at Grade 8 topics of discussion should be

decision making, sex education, choice of subjects and good manners.

At grade 10 she said that her expectations are that careers, choice of subjects, good study habits
should be discussed. Further, she added that norms and values should be internalised at this
stage, good behaviour, develop an enquiring mind, smart, responsive and truthful, “teach them
openness” she insisted. At grade 11 and 12 she expected more academic activities, discussion

of future plans, choice of marriage partner and discussion of what constitutes a quality of life.

Another principal mentioned that guidance should be compatible with a school policy, i.e. should

cover the content approved by the policy and as well as utilise the methodology approved.
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Finally, one of the principals stressed that the scope and focus of guidance should be on the
learner. Guidance should provide solutions by involving all stake holders i.e. parents, learners

and teachers.

4.6 The role of guidance in the O.B.E. Curriculum 2005

Most principals interviewed felt that guidance will be more important than before. In the O.B.E.
Curriculum of 2005 teachers are all guidance teachers said the principal of school Z. He further
pointed out that information is crucial at this stage as everybody attempts to acquire and master
new approaches to teaching and learning. This principal in particular, felt Outcomes Based

Education (OBE) is based on the present principles of guidance.

Another principal said that guidance would assist in career development and opportunities.
Guidance is instrumental in career choice and understanding subject application. Guidance will
help in teacher re education because of the new approach to teaching, therefore learning will be
interesting. An education that is linked to careers encourages learners' participation, says the

principal.

Principal of school P said she is opposed to O.B.E. and objects to answering the question but
went on arguing that her mother taught her how to cook “pap” and asks what education does not

have outcomes? Even informal education has outcomes.

She argued that the role of guidance will remain the same. Learners should be taught to be

constructive, they should develop personality as a whole, they should have a clear choice of
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career, leadership can be taught, said the principal of school P.

Whilst principals felt guidance has a role in curriculum 2005, they felt that it should be helpful
to learners by identifying individual aptitudes (gifts) with a purpose to increase output. It is

guidance that should provide skills training.

Principal of school A suggested that since it will fall in a particular learning area, guidance will
help learners to work independently. He said guidance is the way to understanding O.B.E, to

assist learners with coping skills and also learners will now be the focus.

4.7 Learners’ main concerns at school

Principals who participated in the interview suggested different concerns for their learners. For
instance, the principal of school Z said their main concern was future oriented subjects (i.e. career
related subjects), information about careers. He mentioned that subjects should “contain”
information about careers. He emphasised that subjects should be of help in future and asked

what can a subject like Biblical studies provide.

At another school the main concern is a beautiful school. The principal suggested that the school
needs renovation and supply of materials. He points out clearly that as a result of lack of
facilities it is difficult for learners to realise that they are missing something, and that is guidance,

says the principal.

Another principal interviewed said the issue of major concern to learners is governing bodies.
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She said learners are obsessed with power to control the school and she cautions strictly that

learners should beware who they choose as a leader.

She continued with a suggestion that a leader should achieve both, that is, academic and
leadership. She felt strongly that learners choose radicals. She concluded by saying guidance

can teach good qualities of leadership.

Another principal added that learners are not aware of guidance as important because it is not

examined but he points out that their future depends on it.

Principal of school A pointed at study methods, know how of filling an application form,

information on bursaries and career as important especially for the learner in grade 12.

4.8 Services available to assist learners who are experiencing difficulties

Principals varied in the provision of services to learners who are experiencing difficulties. For
instance, principal of school Z mentioned that provision has been arranged so that an H.O.D. for
languages attends in service courses. He reported back, then ask volunteers to assist him, as a

result there are 5 volunteers, one for each grade.

Both principals of schools D and P responded by answering that there are no services to cater for

learners who are experiencing difficulties. One suggested that the administration intervenes

when an issue arises and provide assistance.
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Another principal said the reason is because there are no facilitators, class teachers assist in

general school organisation and planning. However, she highlighted the issue of abduction of

girls by unknown people. The suggestion is that girls need information on self protection.

Also it must be highlighted that the principal of school S has facilities (boarding school) so he
has a guidance and counselling room. He said in this room they concentrate on learners who

have learning problems (academic) and remedial work is provided.

Services are available at school A where a guidance teacher organises outside experts, for an
example ISCOR company personnel. ISCOR company has provided bursaries. Health education

by school health nursing team provides information on health matters.

4.9 Principal’s opinion on provision of specialist guidance teachers
The principal of school Z objected to little provision of a specialist guidance teacher. He felt

strongly that provision should be better because there is a great need for guidance teachers.

There needs to be posts for professional specialists at school, the principal emphasises. Another
principal said posts specific for guidance should be made available. The principal said there
should be an increase in human resources. He suggested that the Department should start

somewhere and then assess.

Another colleague of theirs felt differently and said there is no money or infrastructure, she

suggested that the present staff of teachers be made available for guidance.
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Principals of schools S and A suggested that guidance teachers should be employed in each and

every school so as to assist in achieving may goals, helping learners to cope, inculcating norms

and values and moulding learners.

4.10 Views on the need for every teacher to incorporate guidance

Principals generally felt that a positive attitude towards guidance should be created. For instance,
all teachers should attend guidance courses. Teachers should be equipped with teaching
materials, there should be teachers for remedial education, says another principal. Principal of
school Z suggested that guidance teachers should be renumerated. For example, he said, at the
moment there is redeployment and right sizing, a teacher who appreciates guidance should be
given a chance to concentrate and develop at the subject as a specialist guidance teacher,

concludes the principal.

Another colleague said a class teacher is a guidance teacher. Therefore a class teacher as a

supervisor should teach guidance.

Some principals felt the department should provide guidance teacher training. Otherwise at the
moment, said the principal, a class teacher is equipped with books, information brochures, he

chooses an interesting topic and discuss with learners, there is no stress on daily preparation.

A principal of another school also said teachers should be empowered therefore, a class teacher

is a guidance teacher.
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A principal of a boarding school suggested that headmasters should motive that each and every
school must have a post for guidance and counselling professional teacher. He felt guidance and

counselling should be provided in the school curriculum.

Another principal interviewed concluded by saying that each school has a responsibility to offer

guidance.
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CHAPTER FIVE

DISCUSSION

The discussion will reflect an integration of the findings of the present study linked to the
theoretical background reviewed in Chapters Two and Three. Limitations of this study
will be considered and then recommendations for further research will be discussed in the

light of the present study.

5.1 Review of results

The findings of the present study seem to indicate that, on the opinion about the

importance of guidance, all principals interviewed saw School Guidance as a very

important subject in their schools. Principals also indicated that School Guidance is

relevant and unique as a subject with regard to the future of the learner. This was in line
with the study by Motsabi (1994) which found that principals regarded guidance as
important in the schools because it would help the learners to deal with their problems and
enable them to plan for their future. Furthermore, in terms of School Guidance being
regarded as important for the planning of learners future, Euvrard (1996) found that the high
school guidance programme should operate in a preventive way and attempt to equip learners
with information, skills and attitudes so that they can successfully negotiate the challenges

of adolescence.

The present study also found that guidance is lacking at the historically disadvantaged
secondary schools. Principals in general support the provision of guidance, but they

indicate that lack of qualified guidance teachers and guidance posts in schools is partly the
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reason for lack of guidance teaching. This finding seems to complement the statement by
NEPI (1992) that economic constraints may be resulting in fewer guidance teacher being

employed which has led to the marginalization of guidance and the demoralization of its

practitioners.

Another finding is that guidance is a very important and essential subject because it
provides additional or extra information which other subjects do not provide in the normal
curriculum. This finding is comparable to the description of guidance by Brownell et al
(1996) that guidance refers to the helping process which aims to promote effective living
and exploration of the different ways to tackle difficulties. Furthermore,, Euvrad (1996)
regards School Guidance as having inherent good intentions which differentiate it

from the rest of the subjects. It therefore seems that Life Orientation, as a newly proposed
learning area which has inherited the same good intentions as School Guidance, is still

going to have a valuable role to play in the new Curriculum 2005.

According to the findings of the present study, guidance is necessary at schools as it deals
with issues of personality, careers, skills of relating, skills of learning as well as skills of
developing self and others. This seems to be in line with the principles of Outcomes
Bases Education approach which regard learning as holistic, and emphasise integration and

transfer of skills and knowledge (Lubisi, 1998).

On the question of expectations of what guidance should provide, findings indicate that
principals expect guidance to provide information about careers. The study seems to point
out that guidance should mainly deal with career choice and career guidance. This study’s

findings are consistent with studies conducted by Mtolo (1995), which indicated that a
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guidance teacher was found approachable with career matters, and by Haffajee (1991)
which indicated that the guidance teacher was rated as the second most preferred helping

agent in the area of future careers.

Another finding consistent with Motsabi (1994) and Mtolo’s (1995) findings was that
principals expect that guidance should provide services that assist learners to choose
subjects relevant to proposed careers as early as grade eight. This study’s findings are
similar to that of Mtolo (1995) who found that guidance should be introduced as early as
grade seven so that learners are introduced to the idea of different academic streams

earlier in life. This would prepare them so that when they come to secondary school, they
have an idea as to what different streams entail. This would help the learners to choose

the correct subjects they want to do accordingly, and would prevent realising too late when a
person is already at tertiary institution that he has chosen wrong subjects altogether (Mtolo,

1995).

Findings of the present study also seem to indicate that principals expect that guidance
should assist learners to know themselves, build self awareness and help with self
discovery. These results seem to be in line with findings in the study conducted by
Motsabi (1994) which indicated that principals expect guidance to assist with readiness
for tertiary and post school life which they link to career information. This is also
supported by Euvrard (1996) who adds that guidance is particularly pertinent in South
Africa as it embarks on a concerted programme of reconstruction and development, with

limited resources. It seems therefore that learning is incomplete without guidance or life

orientation.
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This study has also found that principals expect guidance not only to concentrate on
academic improvement of a learner but guidance should inculcate good morals and
professionalism. This finding is consistent with the assertion in Brownell, et al (1996)

that guidance should help to cultivate morals and values.

Furthermore, principals in the present study expect that whilst guidance highlights to
learners a variety of careers, guidance should endeavour to help in appropriate character
building. This finding is consistent with the aim of the Interim Core Syllabus for school
guidance (1995). It is also consistent with the statement by Brownell, et al (1996) that the
Western concept of guidance and the African concept of ubuntu are very close to each

other, where ubuntu teaches us that people are only fully realized in relation to other people.

On the question of adherence to allocated periods of guidance, this study found that
principals do not supervise teachers in order that they properly adhere to the periods
allocated for guidance. The study revealed that instead the principal sees the reason for lack
of sufficient teaching of guidance is due to the lack of adequate posts available to employ
full-time guidance teachers. In a study conducted by Lesele (1995), it was revealed that an
overwhelming 94% of the respondents indicated that they were not only teaching guidance
but also engaged in teaching other subjects. This finding is contrary to the findings by Mtolo
(1995), which indicated that in a school situation, it is not only a guidance teacher’s task to
teach guidance but this must be seen as a joint intervention of all teachers in a school.

The reason cited by Mtolo (1995) was mostly that there is a shortage of staff.
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Some of the principals in the present study seem to shift the responsibility to supervise
guidance teachers away from them citing the lack of Heads of Department for guidance
as the most prominent factor for guidance teachers not adhering to allocated periods for
guidance. The present study seemed to reveal that there is a resentment on the part of
principals that the Department of Education does not seem to be supportive in the
provision of such posts specific for guidance at schools. In a study conducted by Motsabi
(1994) it emerged that in most schools, management is centred on the principal. The
principal seems to be the sole decision maker with regard to allocation of periods in the

school.

Another finding which is consistent with Mtolo (1995) findings, is that principals are
using teachers responsible for other subjects who are already over worked with their own

workload to teach guidance.

The present study found that, generally, it seems guidance is not taught properly because
it is not an examination subject. This finding was consistent with the findings that
guidance periods were used for examination subjects by teachers, also used for self study
by learners or used as a free period for the learners (Mtolo, 1995; Motsabi 1994). This
study has revealed that guidance periods are used for revision, covering the examination
subject syllabus, and other topics, or writing a test. Motsabi (1994) found that the
attitude of principals toward guidance seemed positive, but guidance tended not to be
catered for. Her findings revealed that the reasons are the shortage of well qualified

guidance teachers.
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Motsabi (1994) further revealed that principals tended to agree that it 1s easier to sacrifice
guidance as it is a non -examination subject. Lombo (1993) also found that guidance has
generally been accorded minimal status by administrators and teachers who are ill
equipped to handle the professional demands involved. It seems that the move from
teacher-content centred approach to competence-learner focussed Outcome Based Education

will assist in making all learning areas important.

It is however interesting to note that only one principal was found to be adhering to
allocated periods of guidance. The reason was that he 1s the principal of a better equipped
government high school which has learners boarding facilities. In a study by Lesele

(1995) on the supply of school guidance facilities, 80% of the respondents reported that
school guidance facilities are not sufficient. Respondents indicated that schools need a well
furnished office, room for group guidance, a small room for keeping files and other
confidential materials. Another finding of this study was that only one school had a
specialist guidance teacher whose duties include assisting learners to complete application
forms, take learners to exhibitions, organising outside speakers to address learners and
organise bursaries for learners. However, it should be noted that the initial reaction was

negative from other staff members because he was perceived to be doing easy work.

On the question of principal” opinions on the role of a guidance teacher, findings reveal that
principals see a guidance teacher as a role model, an exemplary person among other
educators and learners. This finding is consistent with the statement by Brownell, et al (1996)
that a guidance teacher should be a role modelling facilitator. A facilitator is a good

questioner and a good listener.
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The present study also found that principals felt that guidance should focus on the learner.
Principals pointed out that the scope of guidance should cover academic and extra curricula
problems (Motsabi, 1994). This finding seems compatible with the principles informing
Outcome Based Education which emphasizes that a learner is unique, and outcomes should

cover different areas.

The present study has revealed that principals feel that guidance should focus on all subjects
offered at school. This finding is contrary to the findings by Mtolo (1995), which indicated
that guidance teachers seemed to concentrate more on the science and commercial subjects
leaving other subjects out. This may be because of the fact that science and commercial
subjects are seen to be leading to careers that are currently more in demand. It seems that
guidance acts as a precursor of outcome based education because it attempts to make a unit

of all subjects at school, which is emphasized by learning areas that overlap.

One finding consistent with Ntshangase’s findings (1995) was that some of the principals put
the focus and scope of guidance into categories according to the level of development of
learners. For an example, Ntshangase (1995) found that grade nine learners preferred to
receive more topics on decision making and school rules and regulations. On the other hand
grade 11 learners are likely to be more concerned about the responsibilities, choices and

opportunities of adulthood.

Another finding of the present study revealed that the role of guidance will be more
important in the Outcome Based Curriculum 2005 as it will be incorporated in the area of Life

Orientation. The study has found that principals view O.B.E. as based on guidance which
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focuses on career development, career choice and understanding of subject application. It is

worth noting that one principal indicated her opposition to O.B.E.

Studies conducted by Rooi (1991), Lesele (1995) and Motsabi (1994) have shown that
learners organisations such as COSAS, and PASO form part of the stakeholders in decision
making concerning academic as well as extra curricular matters. This is in line with the
findings by the present study which indicate that proper guidance is also hindered by the
learners who seem to be obsessed with power to control schools as they now sit on the

governing bodies.

To the contrary, Motsabi (1995) found that many schools operate without a school policy, and
therefore there are no clear guidelines for action, specifically with regard to the provision of

guidance within the school.

Another finding of this study was that serious attention is necessary for the provision of
specialist guidance teachers. Findings in this present study are that the department should
provide posts for professional specialists based at school with the sole purpose of providing
guidance as a subject. Contrary to the above statement, this study found that the present staff
of teachers should be made available for guidance because financial resources do not allow

for the provision of specific posts for guidance teacher.

The findings of the present study with regard to views on the need for every teacher to
incorporate guidance seem to be that all teachers need to attend guidance courses, equipped

with resources like pamphlets, books, information brochures and directories etc.
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This study also revealed that every teacher should be a guidance teacher, therefore class
teachers should teach guidance because each school has a responsibility to offer guidance.
This position seems to gain momentum as many studies (e.g. Euvrard, 1996; Mtolo 1995;
Ntshangase, 1995) pointed out that financial constraints will probably not allow the

government to provide posts at schools.

5.3 Limitations

The limitations of the present study will be discussed in terms of the sample, and the

methodology followed.

5.3.1 Sample

The major limitation of this study is that the sample was very small, and therefore largely
unrepresentative of the broader provincial or South African population of historically

disadvantaged secondary schools.

5.3.2 Data Collection

Another weakness of this study is that principals tended to be correct in terms of responding
to the question asked so as to impress the researcher. Therefore, they could be having a
number of negative views toward the provision of guidance in their schools which they may
have not pointed out to the researcher. Further, the study might be hampered by time
constraints under which it was conducted. If more time were available, another method of

collecting data could be used, for an example, by mail, so that the researcher could avoid

interviews which rely on contact with the sample / population
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Also the study could have involved the opinion of teachers and learners in order to compare

their attitudes toward guidance.

Notwithstanding these limitations, it is noteworthy that the results of this study are generally
consistent with those of the related studies. This suggests that these findings may be useful

to some extent in the population under investigation.

5.3.3 Interviews

Since the study is not based on any previous studies, the researcher constructed his own
questions. This might have lead to the researcher overlooking certain areas of emphasis when
investigating the principal’s attitude towards guidance. For instance, some of the questions

may have required further probing.

Content analysis can be extremely labourious, tedious and time consuming. Information
gained by interviewing could be insufficient and partial. Robson (1996) insists that it is very

difficult to assess causal relationships.

5.4 Recommendations

The present study has led to the proposal of the following recommendations :

5.4.1 Research Design
It is recommended that future investigations take into account a more representative sample.
Although questions were designed to cover as wide a range of attitudes as possible, the

researcher felt that some details might not have been thoroughly and clearly analysed to

identify the principal’s attitudes.
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Future research might need to further explore all schools and teachers as an influential
variable. This may, for instance, help to reveal a more balanced opinion on the situation of
guidance at school. Also, this may help unearth other dimensions that are relevant to

guidance as a subject.

As a recommendation to this study, research including a sample of guidance teachers as the
people who are involved in teaching guidance at school would have yielded information
regarding the situation of guidance. This would have been useful because according to the

findings of this study, guidance periods are used for subjects other than guidance.
5.4.2 Guidance

Little research has been conducted on principals’ attitudes toward guidance in the historically
disadvantaged secondary schools and other schools outside the scope of this study. It is
therefore recommended that further investigation be conducted in the area. Furthermore, the
whole area of appropriate provision of guidance and counselling, and testing needs to be

incorporated into the Life Orientation learning area.

This will assist the administrators, planners and auxiliary services to accommodate guidance

appropriately at schools.

5.4.3 Guidance Teacher Training

It is recommended in this study that, at all higher education institutions for teachers guidance

be made mandatory for every teacher trainee so that guidance could be implemented

along with other subjects.
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5.4.4 Principals’ involvement

It is recommended that the principals be involved in the implementation of guidance in their
school of control. Since principals are responsible for all that is happening in their schools,
their tendency to ignore the teaching of guidance leads to neglect of guidance as a subject.
Hlongwane (1994), has suggested that the principal of a secondary school is, amongst other
things, expected to initiate improvement in teaching techniques and methods, direct

teachers to motivate learners to learn at their optimal level, afford educators the opportunities
to individualise programmes, improvement in teaching techniques and methods, interpret
general school goals to the staff, determine teaching loads, class schedule and support

personnel required for effective implementation and management of curricula.

The critical factor seems to be, if principals are seen to be pro active, supportive and active
campaigners of the teaching of guidance in their schools, teachers and learners would get

involved in all the programs and benefit from life skills guidance has to offer.

The next chapter is the conclusion of this study and it will attempt to integrate the results of

this study with the aim of the study.
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CHAPTER SIX

6. CONCLUSION

In this thesis it has been indicated that in the past, guidance has been neglected due to a
number of reasons. However, currently the system of education in South Africa has placed
guidance in the learning area of Life Orientation. Such an attempt will hopefully ensure that

guidance receives attention and importance it deserves.

It is envisaged that the Outcome Based Curriculum 2005 will incorporate the principles that
inform curriculum design, such as human resource development. Lubisi et al (1998) sum it
up by pointing that “it is now accepted that successful modern economics and societies
require citizens with a strong foundation of general education; with the desire and ability to
continue to learn, to apply, and to develop new knowledge, skills, and technologies; to move
flexibly between occupations; to accept responsibility for personal performance; to set and
achieve appropriate standards and to work co-operatively. It is the critical role of the
education and training process to prepare learners to be such citizens by acknowledging that
learners themselves are resources of knowledge and that the process of learning, while
building on prior learning, should be a process of expanding the boundaries of knowledge,
and building capacity throughout their lives. This notion of lifelong learning, organised in
South Africa in terms of a National Qualifications Framework, should be a major thrust of a

new education and training system” (p 4).
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It seems that guidance should be one of the important focuses, which serve to describe the
learning area of life orientation. In the core learning area of life orientation, options include,
health education, career guidance, lifelong learning skills, inter and intra personal

development, religious studies, physical education, etc.

In order to redress the neglect of guidance, learning should promote the development of a
national identity and nondiscrimination summed up nation-building. Nation-building is
actualised through the protection or known briefly of human rights, irrespective of gender,

race, class, creed or age (Lubisi, et al 1998).

The aim of the present study was to contribute to the database investigating principals’
attitudes towards guidance in the historically disadvantaged secondary schools so as to focus
attention of the administrators who might have contributed to the reputation of guidance at
mainly historically disadvantaged schools an the Townships. This is important because no
actual teaching of guidance seem to be taking place during those periods allocated for
guidance. It is also important in that, for the Outcome Based Education to be successful,

attempts should be made to change the principals’ present mode of operating.

The findings of this study provides some indication that the inclusion of guidance in the time
table and mere allocation of guidance periods to teachers and the lukewarm attitude of
principals does not necessarily guarantee the actual affirmation of guidance as an important,

relevant and useful subject at these schools.

Certain factors which contribute to this state of affairs should be considered. For instance, the
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resources, like classrooms and staffing (i.e.. posts) as influential factors were revealed by the
findings of this study. Hofmeyr and Buckland (1992) have concluded that South African
education system has been characterised by apartheid, underdevelopment, inequality, separate
education, centralization and control, crisis and struggle. This implies that for life orientation
to be efficiently implemented, the government must provide enough and appropriate

resources.

Another implication of the present study relates to the finding that, class teachers are
guidance teachers, which leads to guidance being marginalised and becoming an informal
subject. Instead one teacher should be delegated with all guidance duties from Grade 8 up to
Grade 12 so that he / she 1s accountable to the principal and the principal responsive about the

requirements for the teaching of guidance at school.

If the responsibility of teaching guidance is shared among the teaching staff it leads to neglect
as the finding seem to indicate that guidance periods (time slot in the time table) are used for
revision of examination subjects, writing tests etc. A strategy of one guidance teacher, one
school needs to be designed and properly empowered so that these teachers will be equipped
to render guidance at schools. These teachers would attend in-service training so as to
assimilate new knowledge, skills and new attitudes which must result in new professional

behaviour (Mtolo, 1995).

Ntshangase (1995) recommends that guidance teachers should be helped to organise
workshops lectures and meeting with other guidance teachers so as to establish effective
communication and facilitate understanding and sharing of ideas. It helps if principals are

also involved in these kinds of workshops.
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If the administrators are keen to see if orientation (guidance) prosper at school they should
clearly define the role and specific duties (functions) of a guidance teacher because guidance
teachers, as Ntshangase (1995) observes, find themselves immersed in a variety of activities
such as teaching other subjects and other activities that are managerial and administrative in

nature.

Finally, the changes that are taking place in the education system in our country can be
regarded as a challenge by principals, teachers and learners. The Department of Education is
reviewing the need for offering subjects of social interest against subjects related to
technology because the majority of the youth who leave school do not easily acquire job
opportunities in the economic and industrial sector. It is hoped that the focus of outcome
based education and training will bring to the fore those critical cross-field outcomes in order
to direct teaching, training and education practices (Lubisi, et al 1998). A new system of
education might be helpful in resolving the current crisis of unemployment, more specifically

as it usually happens to school leavers.

This is the challenge for principals and guidance teachers to develop a vision where they
should take their schools during the next millennium by becoming responsive to the needs of
the learners, provide them with adequate life skills to cope and design curricula that will
equip or empower them with skills appropriate for easy entry and integration into the

economy of the country.



-55-
REFERENCES

Africa, H. H. S (1977) School psychology among the Blacks in the Republic of South Africa.

Psychology in the school. International Perspective 2, 145 - 153.

Avent, O. B. E. C (1973) Career across the curriculum. London, McMillan Education.

Behr, A. L. (1973) Methods and Techniques in Educational and Psychological Research,

Pretoria, J. L. Van Schalk.

Bogdan, W.C. And Bilken, S. K. (1992) Qualitative Research for Education: An

Introduction to theory and methods (2™ Ed) Boston, Allyn and Bacon.

Borg, W. R. And Gall, M. D. (1979) Educational Research: An Introduction 3. Edition.

London, Longman.

Branle, et al (1996). Careers guidance in the knowledge society. British Journal of guidance

and Counselling, 24, 185 to 190.

Brownell, A. J. J. (1998). High School Counselling: services or lip-service! Neon. 54, 64-
67.

Brownell, A. J. J. Craig, B. J.; de Haas, J. E.; Harris, B. H.; Ntshangase, S. M. (1996). Life

skills: Personal and Interpersonal Development, Pretoria, Kagiso publishers.

Chapman, D. W.; De Masi, M.; O’brien, C. (1991). “Parents Perceptions of the effectiveness

of Public School Counsellors in College Advising”. The School Counsellor, 38,

269-272.



-56-
Chuenyane, M. Z. (1990). Issues in the integration of traditional African healing and

Western Counselling in school psychological practice: Three case studies. School

Psychology International, 10, 240-249.

Delmont, S. (1992). Fieldwork in Educational Settings: Methods, Pitfalls and Perspectives.

London: The Farmer Press.

de Haas, I.E. (1991) The effectiveness of career counselling in an NED high school: a follow-

up study, Unpublished Masters thesis, University of Natal, Pietermaritzburg.

Department of Education and Training (1990). Manual for school organisation. A guide for

Principals of school. Pretoria: Government Printer.

Department of Education (1995). Interim core syllabus for guidance. Grade 1-10.

Discussion Document: Curriculum 2005. Specific outcomes, assessment criteria, range

statements, Grades 1 to 9, April, 1997. Department of Education.

Draft document: Curriculum Framework for General and Further Education and Training.

National Department of Education, July, 1996.

Dovey, K. (1983). Guidance and Counselling Services in the Republic of South Africa. The

Personnel and Guidance Journal (4) 83, 459-461.

Donald, D. and Hlongwane, M. (1989). Issues in the integration of Traditional African
Healing and Western Counselling in school psychological practice: Three case studies

School Psychology International, 10, 240-249.




-57-

Du Rand S. M. (1990). From mission school to Bantu Education; History of Adams College,

Unpublished M. A. thesis, University of Natal, Durban.

Euvrad, G. J. (1996). Career needs of Eastern Cape pupils in South Africa. British Journal

of Guidance Counselling, 24, (1) pp 113-123.

Fraenkel, J. R. And Wallen, N. E. (1993). How to Design and Evaluate research in

Education. (2™ Edition) U S A: Mc Graw Hill.

Gibson, R. L. And Mitchell, M. H. (1986). Introduction to Counselling and Guidance

(2™ Edition) New York: Mc Millan Co.

Groves, R. M. And Kahn, R. L. (1979). Survey by Telephone: A National Comparison with

personal interviews. New York: Academic Press.

Haffajee, F. E. (1991). Indian Secondary school pupils’ and teachers perceptions of the

usefulness of guidance. M Ed thesis, University of Natal, Pietermaritzburg.

Hamblin, D (1983). Guidance: 16-19, England, Basil Blackwell Publishers Ltd.

Herbert, M. (1990). Planning a research project. U K Wiley.

Hlongwane, E. M. (1994). An assessment of procedures employed in the selection of

secondary school principals in the KwaZulu Department of Education and Culture: An

exploratory study. M Ed. Thesis, University of Natal, Durban.

Human Science Research Council (1981). Guidance. Pretoria;: H. S. R. C.

K.D. E. C. Annual Report (1982). Ulundi K. Z. N. Printer.



-58-

Kerlinger, F. R. (1986). Foundations of behavioural Research 3™ Edition. Holt Richard and

Winston, N. Y.

Lesele, I. J. (1995). The practice of school guidance in secondary schools in Soweto. M Ed.

thesis. Potchefstroom University.

Lockheed, M. E. And Levin, H. M. (1993). Changing schools. London: Croom Helm.

Lubisi, C. Parker, B. And Wedekind, V. (DES) (1998). Understanding Outcome-based

Education. Teaching and assessment in South Africa. SAT D E and Oxford

University Press / Cape Town.

Madlala, C. F. M. (1991). Traditional and Western approaches to educational problems. A

co-operative model for educational psychological services in KwaZulu-Natal.,

Unpublished Masters thesis, University of Natal, Durban.

Matthewson, R. H. (1992). Guidance policy and practice (3™ Edition) New York: Harper

and Row Publishers.

McPhee, S. A. (1985). Educator’s perceptions and attitudes towards school counselling and

student personnel services: A cultural perspective. International Review of Education,

31, 19-32.

Metcalfe, M.C. (1997) A new curriculum to make kids want to learn, Sunday Times, March
30.

Motsabi, S. C. (1994). School policy as a means of promoting guidance as a subiject in the

Daveyton High Schools, Johannesburg, M. Ed. Thesis, RAU.



-59-

Mtolo, M. N. (1995). Tertiary students’ perceptions of secondary school career guidance: A

consumer perspective, M Ed. (Education in Psychology), University of Natal,

Pietermaritzburg.

Murray, B. A. (1995). Principals: Proponents of high school guidance programs. NASSP

Bulletin, 79, 64-68.

Naicker, S. A. (1998). A Sociological study of the educational career routes of a group of

Indian secondary school students in the Durban Area: The transition from school to

work. Unpublished Doctoral thesis, University of Natal, Durban.

National Education Policy Investigation (1992). Support services. Cape Town: Oxford

University Press / NECC.

NEPI (1992) Support Services, Cape Town,Oxford University Press.

Nielson, L. (1987). Adolescent psychology: A contemporary view: U. S. A., Holt., Riehart

and Winston, Inc.

Ntshangase, S. M. (1995). Black high school pupils’ perception of guidance. M Ed.

(Ed. Psychology) thesis, University of Natal, Pietermatritzburg.

Olivier, M. A. J., Greyling, S., Venter, D. J. L. (1997) Life skills in a changing society, with

specific reference to adolescents. South African Journal of Education, 17 (1), 24 - 28.

Oppenheim, A. N. (1992). Questionnaire Design, interviewing and attitude measurement.

New Edition, Pinter London.



-60-

Partin R. L. (1993). School counsellors’ time: Where does it go? The School Counsellor,

40, 274-281.

Pietrofesa, J. J.; Bernstein, B.; Minor, J. And Stanford, S. (1980). Guidance: An

Introduction. Chicago, Rand McMally college Publishing Co.

Riley, M W. and Stoll, C. S. (1985). Content analysis. International Encyclopaedia of the

Social Sciences. 3 & 4 in Sills. D. L. (Ed) McMillan. New York.

Reader’s digest oxford compete Wordfinder (1993). Oxford University press.

Robson, C. (1996). Real World Research: A resources for social scientists and practitioner-

researchers. Cambridge, Massachussets: Blackwell.

Rooi, J. P. (1991). Soweto secondary school principals’ perception of their roles. M Ed.

thesis, University of Witwatersrand, Johannesburg,.

Schuman, H. and Presser, S. (1990) Questions and answers in attitude surveys, experiments

on question form, wording and content, Sage, Thousan Oaks.

Serobe (1994). The school counsellor’s role in first generation student’s College plans.

Unpublished article.

Shertzer, B. and Stone, S. C. (1981). Fundamentals of Guidance (4" Edition) Boston:

Houghton Mifflin.

Sibaya, P. T. (1989). Child guidance and family centre in a third world situation: A case of

delivery in Black schools. A paper presented to the 7 National congress of the

PASA, 18-20 September.



-61-

Skuy, M.; Hoar, R.; Oakley-Smith, T. and Westaway, M. (1985). Perceptions of the
guidance teacher as preffered helping agent in some South African Schools. British

Journal of Guidance and Counselling, 13, 269-274.

Snyder, B. A. and Daly, T. P. (1992). Restructuring Guidance and Counselling programs.

" The School Counsellor, 41, 36-41.

Towards a policy framework for assessment in general and further education and training

phases in S. A. (1997). Department of Education, Government Printer,

Pretoria.

Whitaker, P. (1983). The primary head London: Heinneman Educational Books.




ENT
PN

5

~
2.

4.

5.

0.

7.

8.

PERVIEW QUESTIONS

FERVII
hat 1s vour opmion about the importance of school guidance”

What services do vou think guidance should provide?

a) Are guidance periods adhered to at present?

b) Give reasons why guidance is not offered in the allocated periods.

What do vou think the role of guidance teacher should be?

If guidance 1s offered, what should be the focus and scope of the subject?

What do you think is the role of guidance in the O B E Curriculum 20057

a) What do you think are pupil’s main concerns that should be addressed in your
school?

b) What services are available to your school to assist students experiencing
difficulty?

a) It seems that little provision for specialist guidance teachers can be made i the
current situation. What 1s your opmion of this?

b) If gurdance 1s something that every teacher need to mcorporate, how do you
envisage this happening?



APPENDIY 2

amy

1. What is vour epinion about the importance of guidance?
Guidance and counselling is a very important subject which should be
taught in schools.

2. What seivices do vou thing guidance should provide?

Guidance should highlight to learners the variety of careers that they
could follow in tertiary institutions. Guidance should also assist in
character building in a school situation so that norms and values could
be inculcated in students so that they can be internalised and live by
them through adulthood.

3. a) Are guidance periods adhered to at present?

4. What do you think the role of a guidance teacher should be?

He should be an exemplary teacher who should be a role model for the
learners, students and other teachers and should help pupils
identifving tertiary institutions where they can study further and also
assist those who are from poor homes, he should assist in getting
bursaries or scholarship for them in order to pursue tertiary education.

S. If guidance is offered, what should be the focus and scope of the
subject?

Guidance should help the child in moving towards the course of
adulthood and injecting the childhood with the good norms and values

B



and standard of behaviour and it should be the subject that links up
with the pohicy of the school.

6. What do vou think is the role of guidance in the O B E curriculum
2005?

Verv important, it will help pupils while at school to say. I am gified
at this and that as the OBE focuses on the output when the iearner
cannot complete the academic level at Grade A the child will be able
to take a decision and branch into a skills training which will leave
him something to live with.

7. a) What do you think are pupil's main concerns that should be
addressed in your school?

They should be made aware that it is important though it 1s not our
examination subject but they should be aware that it 1s the subject that
their future is built upon.

b) What services are available to your school to assist students
experiencing difficulty?

We have a guidance and counselling room which is a career room
solely aimed at concentrating on those pupils who have problems in
the learning environment these pupils are being let towards remedial
work in order to overcome their problems.

8. a) It seems that little provision for specialist guidance teachers can
be made in the current situation. What is your opinion of this?

Specialist guidance teachers should be emploved in all institutions
because they play a very important role. They help the learner to move
smoothly in the course of adulthood by providing them with good

norms and values and enabling the child to carry towards the right
direction.



b) If guidance is something that every teacher need to incorporate, how
do you envisage this happening?

[ think the headmasters should motivate to the department that in each
and every institution the post of guidance and counsellor teacher be
madec available so that guidance and counselling is provided into the
school curricuium.



PRINCIPAL A. HIGH SCHOOL
1. What is your opinion about the importance of guidance?

It is a very important subject m a school because it provides for extra
mmformation not provided n the normal curriculum. like persenality.
careers and general behaviour of the person and therefore a verv
essential subject.

2. What services do you think guidance should provide?

To guide the child... the total development of a child in a school set
up.

3. a) Are guidance periods adhered to at present?

One teacher is responsible. He is allocated in the time table. He is a
specialist.  The reaction was not good because of the fact that he
teachers a non-examination subject... have less work. Attitudes
changed because thev realised the work that he 1s doing. He has
organised speakers, bursaries, applications and career counselling.

For instance, he has taken Grade 12 to a career exhibition he is
personally close to children. They report to him. be it academic or
family.

b) -

4. What do you think the role of a guidance teacher should be?

Clarify those issues to children. [t performs tasks not done by andy
other subject. Specifically concerned with how they can solve
problems, like how to study issues that are not covered by other
subjects except guidance.

S. If guidance is offered, what should be the focus and scope of the
subject?



[t should be the child...where there are problems 1t should provide
solutions. by involving all stakeholder that are involved in education
like parents, pupils and teachers.

6. What do vou think is the role of guidance in the O B E curriculum
20057

Since 1t will fall in one learning area. I think human sciences. 1t will
help a lot because he will work independently...... he needs to be
helped by a qualified person who knows how to lead the way (like a
cuidance teacher) otherwise they will not cope with new dispensation,
like in the past teachers will not be the focus... now the children will

be in the forefront.

7. a) What do you think are pupil's main concerns that should be
addressed in your school?

How to study. How to apply. Where to get bursaries, who to contact
concerning careers especially the Grade 12's.

b) What services are available to vour school to assist students
experiencing difficulty?

He has tried to organise external people. 1scor has given us bursaries.
health people have arrived etc.

8. a) It seems that little provision for specialist guidance teachers can
be made in the current situations. What is your opinion of this?

It should be the responsibility of each and every school that guidance
1s offered, without guidance we would bot accomplish may tasks, it
will be impossible if children are not well guided.

b) -



PRINCIPAL P. HIGH SCHOOL

1. What is your opinion about the importance of guidance?

Guidance is important as a core subject in the sense that it gives an indication of a

type of life he wishes to be or is likely to be depending on the ability.

2. What services do you think guidance should provide?
Like personality development, like the development of morals, professional
development. I'm deliberately avoiding academic development because academics

only does not serve much purpose in the absence of professionalism.
3(a) Are guidance periods adhered to at present?

Not very much, not adhered to. Reason, due to shortage of staff. We have guidance
periods in the time table. There is a factor of unavailability of enough teachers to

attend to the examination subjects. As a principal we tend to allocate all teachers to

attend to examination subjects.

People are oriented on examinations, we tend to concentrate on those subjects to
be examined. We are an examination guided society. There might be a guidance
test but we do not take it seriously. Even if there is a guidance period in the chart or
time table the teacher will use that period to revise or further the examination
subject by completing the syllabus or giving a test or covering other topics. Even if
the teacher is provided with a guidance period he is happy because he knows he
will not teach the subject because he will find enough time to revise or continue with

his exam subject or complete the syllabus.



4. What do you think the role of a guidance teacher shouid be?

Role is that of being exemplary, pacifier, advisor. He/she advises to the staff
because everybody needs to grow - that is, I'm referring to the staff. A guidance
teacher is a liaison.person, he liaises between the teachers, the school, private
sector representatives and the community representatives. He does this by
organising functions like merit awards, functions by going to the private sector and
ask for donations. He invites inspector, and people as such, to come and address
students. That is why | call him a liaison person. Advice should also be focussed in
life in general that is personality moulding not only careers. But in spheres such as
personality. Not only students but other people like caretaker e.t.c. he/she should

set example.

5. If guidance is offered, what should be the focus and scope of the

subject?

Grade 8,9. It depends on the level of a grade. | expect Grade 8 to concentrate on

topics like decision making, sex education, choice of subjects, good manners, how

to behave.

Grade 10, for example, | expect the guidance teacher to concentrate on the topics
such as careers, choice of subjects, that is the stage where he chooses whether he
goes for Science, Commerce or other geneiél subjects. Also on good study habits,
that is in preparation for grade 12 final examination, also the norms and values
should long be internalised by the child, all the teacher need to is to concentrate on

whys, why do we behave like this, a grade 8 will just tell them this is what is good
behaviour.

At that stage they challenge everything.

A teacher should be smart, be responsive, truthful. They are open.

Grade 11 and 12, they are concentrating on studies, more on future plans. A grade
12 boy will be more interested on the topic about how to choose a marriage partner.

They concentrate on a quality of iife, He is not attracted by, for an example, smart



dress they enquire about the status of a person where does he come from. Y

6. What do you think is the role of guidance in the OBE curriculum
20057

I'm not going to answer this one. We crush it at a NATU conference. There is no
education that has no outcomes. Even informal education it does have an outcome.
My mother taught me how to cook ipapa (porridge), I'm able to cook. Which
education does not have an outcome? A guidance teacher should look for the
constitution he liaises - he assists in elections. You know pupils choose a person
who cannot pass but good at criticism - you find yourself next year sitting with this

person who is a failure in class. Pupils should be taught to choose properly.

Leadership can be taught by guidance teachers.

7 (a) What do you think are pupil’s main concerns that should be

addressed in your school?

Students are excited by governing bodies, they should choose wisely. They should
choose people who will lead with example. People who have reasonable demands.
A leader should cope with leadership and education and achieve both. But pupils

choose radicals. Guidance teachers should be there to teach good qualities of

leadership.

(b) What do you think are the pupil’s main concerns that should be
addressed in your school?

There are no services at my school. There ara rs facilitators. | rely solely on

teachers, especially class teactiers who assist with issues such as late coming e.t.c.



They plan which strategy we can take, invite parents e.t.c. -
Our main problem at the moment is the abduction of girls, we have to cope with this,
an unknown person would pick up the girl and drive her to an unknown place lixe
Standerton. It does happen and it is serious. Therefore they need to be taught how

to protect themselves against strangers who might abduct them.

8(a) It seems that little provision for specialist guidance teachers

can be made in the current situation. What is your opinion of this?
There is no money or infrastructure. We must employ the services of teachers.

(b) If guidance is something that every teacher need to incorporate,

how do you envisage this happening?

Let teachers be empowered. | maintain that a class teacher is a guidance teacher.



PRINCIPAL Z. HIGH SCHOOL 72

1. What is your opinion about the importance of guidance ?

It is of great importance because it points out the future for children. | wish each and
every teacher, principal, and others can see or realise its importance. As teachers,
ourselves, we lacked guidance at school. | only realised when | was already a
teacher that | could have been something else. If | had received guidance

information | could have taken other subjects.
2. What services do you think guidance should provide?

It should provide proper char)‘:glling for children as early as possible from standard
six (grade eight). Pupils should be given choice of subjects and information as to

why certain subjects are relevant in certain situations.
3. Are guidance periods adhere to at present?

(a) Periods are not adhered to because the department does not provide schools
with posts. We do not have a post for H.O.D. We have long been asking for it,
Neither we have posts for guidance nor teachers responsible for guidance. Atthe
moment we use teachers of other subjects. These teachers have their own
workload of subjects to teach. Even if we ask class teachers to teach guidance they
do not seem to realise the importance and benefit of teaching guidance because it is
not an examination subject. As a non examination subjéct it is therefore undermined
as a subject. If the department regards guidance seriously as an important subject
they would not only appoint inspectors for the subject but they would also make

arrangements for guidance teacher posts at school.



4. What do you think the role of a guidance teacher should be?

Role of a guidance teacher is to conscientise pupils as to the need of education and
career guidance - i.e why should they take a particular subject. If children are
educated they should be able to tell the difference between an uneducated person

and an educated person.

An educated person should be a disciplined person, clean in words and deeds. An
educated person should be well cultured. Education should point a direction towards

the future.

5. If guidance is offered, what should be the focus or scope of the

subject?

It should focus on the learning problems inside and outside the classroom.
Guidance should focus on the subjects being taught at school. i.e. it should assist
the child to achieve his/her immediate academic goals. The scope of guidance
should take into consideration the different sections or levels of children's

development.

For instance the standard sixes (grade eights) should have a package that suits

their levels of development as much as std 7 (Grade 10) etc.

6. What do you think is the role of guidance in the OBE curriculum
20057

Guidance will be more important than ever when it comes to the curriculum. We will
need guidance more as a tool to help education. Teachers should all be guidance
teachers because subjects will overlap. Teachers should be well versed with O B.E.
If they have the information, things will be much easier, teachers will only blend
(3.B E. into what they know. O.B.E is based on guidance as ! have alreaqy pointed

out these children are very much confused let us guide them.

"



7. (a) What do you think are pupils main concerns that should be 74

addressed in your school?

The main concern is nat we should give them subjects which are future oriented.
Children should be given information about careers. We should provide information
about careers embedded in these subjects. They should not take subjects that will
not help in future. For instance Biblical Studies, what can you do with these

subjects?

(b) What services are available to your school to assist students

experiencing difficulty?

We have an H.0.D for languages , we asked him to help in the Department of
Guidance, so he attends Guidance courses and report s back. He has asked the
volunteers from teachers who could assist him they are five in all, 1 per section. One

is responsible for Std 6 (Gr 9) e.t.c he is the sixth teacher responsible for Grade 12.

8 (a) It seems that little provision for specialist guidance teachers

can be made in the current situation. What is your opinion of this?

| am totally against this concept of little provision. We really need guidance
teachers. As | have already pointed out that-we need posts for guidance teachers.

We need professionals who are going to specialise with teaching of guidance.

(b) If guidance is something that every teacher need to incorporate,
how do you envisage this happening?

A positive attitude should be created towards guidance . All teachers should be

equipped with materials like books, charts, information brochures, directories and
relevant pamphlets.



Teachers should have positivism towards guidance as a subject. There should be
teachers for remedial education. Guidance teachers should be renumerated . Right
now there is redeployment and right sizing. | feel that teachers who appreciate

guidance should be given the right to concentrate on the subject as specialist

guidance teachers..



PRINCIPAL D. HIGH SCHOOL

1. What is your opinion about the importance of guidance ?

The word guidance has importance in it, we should be positive about it. It is lacking.
Guidance is actually lacking in our schools. Children who do not get guidance

actually suffer because it has got an impact in their future. It is very important.
2. What services do you guidance should provide?

Guidance should provide career guidance. Make them aware of who they are i.e.
self discovery as to where he is. Also aptitude tests should be applied, these help

children in their own self discovery . It should stress .on careers and how a

child relate to others.

3. (a) Are guidance periods adhered to at present?

(b) Give reasons why guidance is not offered in the allocated
periods?

Because there are no trained personal on staff about the subject.

The duty load does not allow teachers to further commit themselves to teaching

guidance. One other factor is that it is not an examination subject.

4. What do you think the role of a guidance teacher should be?

Its role should be to enlighten students on guidance as a subject and the importance
of guidance as a career, use it as subject of self discovery. It should be used as a
guide for proper behaviour. When pupils have problems it can be used to reduce
other problems which we are not aware of. For an example, family related problems.

So guidanae shouia ster ii: ‘here. It can a'so reduce disciplinary problems and nelp



them with self discovery and concentrate on the future career with which they are

concerned.

5. If guidance is offered, what should be the focus and scope of the

subject?

Career selection - and open up channels, careers in general. Self guidance , proper

behaviour, and careers

6. What do you think is the role of guidance in the O.B.E curriculum
20057

| am not clear about O.B.E

It can help. Its stress is in career development and career opportunities .
Opportunities are there for use. It would be easy for pupils to choose careers
because O.B.E is outcomes. It is interesting because it is about understanding the
subject application. There needs to be re-education to teachers about preparing the
material and approach to teaching O.B.E makes learning to be interesting. O.B.E

makes learning to be interesting. O.B.E is linked to careers because its easy for the

child to see that this is leading to this and that.

7. What do you think are pupils main concerns that should be
addressed in your school?

They need a school to be beautiful. We need renovation, supply the shortage in

materials. They would not know that they need guidance. It is a new to them . They

are not aware that they need guidance .

(b) What services are available to your school to assist students
experienning difficulty?



So far there are no services available if a difficulty arises the administration steps in 73

to try to solve the problem.

If there is any problem that needs to be solved the administration is expected to

help.

8.
(a) It seems that little provision for specialist guidance teachers can

be made in the current situation. What is your opinion of this?

If posts can be made available . The department needs to beef up its human

resources.

They can advertise posts that are specific for guidance . Many teachers have
studied guidance at College. Provision should be made . Department should start

somewhere, especially at day schools. They should provide posts , then they can

assess.

(b) If guidance is something that every teacher need to incorporate,

how do you envisage this happening?

At the moment a class teacher is a guidance teacher as a supervisor. On the part of
the Department it can be incorporated in teacher training. Class teachers , at the

"~ moment, are used as guidance teachers .

A class teacher has books , information brochures and other materials. They choose

an interesting topic and discuss it with children. | do not insist on strict daily

preparation on the subject.
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[NSTRUCTIONAL OFFERING - GUIDANCE
NAME : CoDt: STANDARD:
CUIDANCE 210351811 GRADE 1
GUIDANCE 210691912 GRADE 2
GUIDANCE 210652001 1
CUIDANCE 210602102 2
GUIDANCE 210522203 3
GUIDANCE 210502304 4
GUIDANCE 210€02405 5
GUIDANCE 210697506 6
GUIDANCE 21060:607 7
GUIDANCE 210672708 8
GUIDANCE 2106.2809 9
GUIDANCE 210602910 10

INTERIM COP<% SYLLABUS FOR GUIDANCE

i INTRODUCTION

The compiaxities of a vanidly changing contemporary

Africa have resulted in the formal education system
called upon increasingly to deal with issues which
previously have been considered to be the
responsibility of the far:ly. A disintegration of family and
community life, a simultanzous challenging of many traditionel
valuesc and a growing n=:'4 for specialist knowledge in many
new areas, has resulted :r schools having to deal with

as divarse as Sexuality Educaticn on the ona hand,
£ducation for Democracy on the other,

The qoartheid policy hes further creastzd disoeritie
discrimination in all éspits of socisty which h;d a or
impact on the neture and crovision of ecucacion, guid;
Counsallyng. A3 3 CONS2TTNCe A range of Tnargomal asd
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exclusive
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econom’ > problems wzre crzized for the m&)o Ln

this cc:ntry.

Some cc-pects of Guicdance were introduced to  the various

educat:>on departments which wers unacceptable. This hes

resultzZ in the rejection oI and rarginaliszd status zccordad

to the subject by many studa2nts and teachars.
larg2ly not relevant to the needls

Tne curriculum
was prscriptive and and

experiences of the learners. It did not adequately d=2aly with

the div~rsity of issuves i1t nzeded tc address and has not kept
ebreast of current changes and drvelopments relavant to the

South African context.

The sivuation 1s exacerbazed by the vunezual prowvis:on of

Suidancs and counselling sa2rvices end resourcss in schools.

Being = non-exzminedble and non-esvaluated subject, it was

other cases excluded from the school

neglect«d and 1in
curricuium.
Guidanc= focuses on the totael deveslopmant of the child end

include both sa2rvice and subjact
integrel part of

componants. Cuidance anc

th ~h¢ i
the schooaling

counselling should be ean
system. The recognition of the
the holistic da2velopment of the learner
and econcmic

importance of the subjact as a

support for
role in z2ddressing the sociel, perscnal, academic
were reflected 1n the s:hool

problem: which
naecessitated a reconceotualisation cf the subject.

The comsitment and concern of some Guidance tzacpers,
teacher fora, Iin-sagvic

i

informel organisaticn of Cuicance
traininc and resource support offerzd by meny non-govarnmantel
innovative aoproach

orgenisetions, stimuleted and promated an

to Guide ce.

It is t is en2rgy end exgarchisa Lthat naeds t tappad 3
reconcegtuelisa and davelop aen entitaly naw Guiden curct-
culum within s2h2als L) moet £ Eh2 @y
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WOTK e"vironmant., AL Dresent there are

o

educationa!l an

numerous syllaebi which &r2 clezarly disjointad, irrelevant and
inappropriate for the nee”s of a changing, dzmocratic society.
e

-

The respectliv
parents, NGOs, teachers unicns, privete sector, support

expertisa of all rolepiayers (teach=rcs,

services parsonasl, relev:nt departmsnts, etc.) whi contridute
to the d=avelopment of ‘..man resources, resourcea material,
curriculum Cdavelopment an service dslivsry n=2eds to be

actively involved in this veconc2ptualisetion process.

This documz2nt should ther-fore not be seen as replacing this
process, but as an interim measure to ensure uniformity within

one education system and -~ .rve as a beasis for future bhottom up

colicy develoomant.

In this documant Guidance s cafined as:

* a2 promotive, c:zvelopmental and preventative pro-
gramme aimed at largs groups of learners

* 2 integral part of the school curriculum

* being contextually sensitiva to the <democreatic

1é2al, needs of :ha learner and society
* systematically & sisting the lszarner through perso-
nal, social, aceiemic and cereer davelopment so that

s/h=2 can play a ~2aningful role in society.

Counsalling rafers to:

* individual and small group intervention aimad at
giving suopport to thosa with specific problems/needs

to adaquately dezl with the challengas facing tham.

x a procsss which is primarily cdavelopmental but also
cromotiva, crevintative and develoomental and

cutrative.

This in-erim core syllebus should serve es a bSa31s for the
impleme:r —ation of Guidance in schools. Zxisting Guidance
programm~s end syllabi should be assa2ssed and adzoted 1in
accordar-e with this core syllabus. Teachers need to
detarminz the levels and extert to which eech of the sections
outlinad below, need to be focused cn. The needs and level of
developm nat of the learn2rs, soct damands, aims and

o o c
principl s of tnhis core syllabus should inform this procass.

2. PRI"CIPLES

The impl:mentetion of this core syllabus must

develope< from, and evaluatad against

principlss;:

x non-<iscrimination wnich is re

c

a nc-raciael and non-szxist society;

GCuidance

* demc .ratic values and implementation of
progr-amme, taking the qeeds eand intarests of tho laarners
as w2ll as the community at largz 1nto account;

x a mu_ ti-sectorel epproach which <raws on the resources of

. othe . education support services (vocational and g al
guic. nce and counselling, soecizlised education, schoo
heal-h, social work and posycnolozicel sarvices); tha NG
sectcr, private sector, government programmes, trad

-

s, teacher orgaenisaticns and bodies, and various

unity structures for Guicdance implemsntatio

* an a:sessment of the davaloomantal neads of
adol: scents in terms of social, amotional, cognitive and

chys::xal domains;

* an ¢.rareness and ard
respcsibilities within a

* conte:tualising relevent ity
concens, changes in nt,

envir- nmental and glod

nd a2

[ ]

* 2n g, aren2ss of
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nor-saxism and tnho 2:ll of rights and ceonstitution of the

countrIy,
x “he cdevelopment of rational identity and reconcilietion;
ins

affirmativa action &and redress whereby sgualities and

x

imbalancas at all ievels are addressad;

* a facilitation wh=r=2dDy the primary approach to tsaching
is based vupon acknowledging and drawing on existing

compatencies aad =2sources in the studsnts as well as
proader community;
access to appropricte and innovative resourca material;

* classroom mathodc_zgy that empovers tne learner to
at D! levels in school and society,

participate

demystifies socie. relations of power 2and opromotes

active, critical ard dynamic learner basa2d eZucation.

3. AIMS OF THE CORE SYLLABUS

ould serve as a basis for the

The following aims =
implementation of the cc.-2 syllabus:

* the holistic develcrmnznt of the learner;

* the provision of eifactive Guidance and counselling at
all levels in schools;

* the develooment of -Zzmocratic values and compatencies;

* to. challenge prejuiice and discrimination on all fronts
1.e gendar, race, religion, sexual orientation,
location, et cetere-

* the promotion of ¢enz2ric and transferable skills in the
learnzr (refer to sc2tion on skills developmant);

* to develop practic.l and intellectual cr=ativity and
innovation in the la2:rner;

* to motivaete learne:s to devaloo an interest in their

studies and educatic- in general and prcmote 2 culture of
learning and work e'hic;

* to locate the lz2arne within his/her social contexi

* to promote th2 intzzration and relat:ionship betwean all

aspects of GCuidance:

- tc highlight the relevencz of all to
brosader social, econcmic anc politicel in
rs ation Lo reconstruction and dzveloomant, human

a
resource n2eds locallv and naticnally;
o) na

tion building eand tolereanca.
4. SCZJECT CONTENT

4.1 IN RODUCTION

The surj2ct components of the proposed core syllebus for

Guidanc~ is founded on a recogniticn that communities differ
agnlsas  too theat

in th2:7 neads and priorities. It r
rather than prescription should inform  both
content and procass in any effective programme. Its ultimate
skxills which should

Clexibility

objectiv~ is to eqguip the child with life
promote self-actualisation, emoticnal stability and social
sensitiv_.ty, and rander the child competent to make successful
career c.oices, to build a stable family and Lo live with

respect ond tolerance of self and others.

Within t-e contamporary South African context bot
and subjsct comporents of Cuidance must be able to adapt
rapidly 5 new situations. Since flexibility and adapta
are centTal to this Guidence core syllabus,

community based eapproech to subject contents

.,

proposad - an approach in wnich nsads are

outcomes zre evaluatad at the local community laval.

LOPMENT

4.2 PERSZHAL AND INTERPEZRSONAL DE!

4.2.1 Skills development

The devel~pment of these core skills are pertirant to personal

within the fam:ily, community,

i

-oemanac

and internarsonal dov
K etc. [t should therefore bte reintorced

world of wor

throughout tha Guidanze curriculum Ths me dnlmgy
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. .2.3 Relationships
Tesourca =
ce oo w22 should promota  tne Z2velooment of
thesa skjlls. ) ) .
hd preajucice and stara2o-ypes
Core skills - 5
” developing leadership skills '
" team builcding
. oo
decisior makin K i F o )
"ing sxills " a family and siblings
* : . .
cognitiva skill Sriti ;
o] X s fcritical. lataral, creztive * pears/friendshios
thinkiry, etc
5.ooetel] *x Ggroup dvnamics
X .
roblem zolvin
P g - > peer pressure
ol communic:tio %1l .
n sxills (e.g. list2aning skills, * need to balong
empathy, ekc. ; ;
e : ) * understanding cultural differences
x i . -
goal setting an i et . . . .
-rng d planning skills * with other adults: d2aling with authority
- .
assertivaeness ski ' : .
ills * with members of the immediate and broader
x information ski i
_ lls (accessing and procassing community.
information).
4.3 FrOUILY AND SIZIXUALITY EDUCATION
4.2.2 Self awarenes
' 4.3.1 Family and parenting
bt interests and hobbies .
d abilities
. bt decision-making skills
* qualities PR
* new rasponsibilities
* values an? beli ; ;
liefs * coping strategiscs
* - .
goals anc as i ;
C pirations * family wvalues
* talents : ; ;
- *x noting and respecting different
* weaknessis and s ]
2 Erengths expectations and demands
* .
problems/zoncerns e
* single parenthood
. .
promoting self e
g steem x unwantad pragnancy
4.2.3 * = da2cision meking; options
B Crisis manage~-nt ski ; - i
9 lls m* coping with strass and societal pressure
* divorce and the effects on the child
N }
separation - ; I : ; ;
e and loss in femilies and bl how to cope with tension and saoparation
relations™ips) fli - 4
- bt conflict and accord :n the family
o suicide .
g xx family violzsnce
" ealing wizh violenes '
¢ ' i ence ; ; .
o " x cooling with pre2lems 1n the family
- dependencios/addi
Wdencies/addi :
Ctions 4 abuse in the family
* drug »duc i o .
G cation and substanca asuse A child, phvsical, cual and cmotional
EOUse

“ conflict rasclution
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.2

Rela

*x vzstance abdus2 and 1is eifects on the
fam Ly

*x coz.ng with abuse

* = resource people/progremmas that can assist

il ri¢nts and stetutory procedures

roles enc responsibilities 1n tne family

= x chall2nging stereotypes end Gg2nder
division of lebour »

* < the contribution of femily menbers to the
efizztive functioning of the family

fald legislation that protect the rcights of
family members

* x inccme and budgeting

chnild cer2 and development.
tionships. and dating

puberty/adolescence

* chans2s and crises

x % seli image and independance

** identity

xx stagzs of physical, emotiocnal and social

develooment

*x handling emotions

establishing meaningful relationshios

xx sexul orientation - coping with problems
and oressures in heterosaxual and
homosaxual relationshios

*x how t2 initiate and sustain relationships

x* respcnsible decision making

cealing with sexual abuse

- x rape, Ssexual harassment, etc.

4

.3,

.4

3

Family planning

EDUCATION

Time

resoonsible da2cision making

contracepulion
*x m2thocs

xx effacts

xx role 1n relaticnship
sexually trensmitted diseases
xx AIDS ecducation.

AND TRAINING _

management

satting uo = study time-table
how to uses time con3iructively
utilising leisure time

goal setting

xx clarifyving espirations
*x short and long term goals
xx plenning to realise goals.

Study methods

rote learning versus critical thinking
short and long term memory

dzveloping ones own study method
conditions for effective studying

examination skills

=x how to read and answer guestions
xx allocating time
*x dealing with stress

leazning styles

tha importance of exzccise

and balanced meals.



Guidance regarcding subject choice at school

* Factors which play a role in subject choice
*x Abili%y, aptitude end interest
* x Scholastic achievement
* % Available subject choice
xx Parencal preferences/pressures
x Subject choice possibilities
*x Direction of study
*x Aveileble subject sets
* % Grade or level of subjects _
** Suiteoility of subject sets
* Pass ragquirements and role of the year marx
* Certification options

Education institutions

* the importance of lifelong learning
xx early school leaving

* posf seconcary study
=% the imoortance of all levels of training
* X cnallenging the status attributed to

university study

*x promoting technology and technical
training
* access to and entrance requirements for-further
study
* tertiary in=stitutions (technikons,

universities, collegas, technical colileges,

technical colleges, private colleges, etc.)

* implications of distance learning

* work and study - coping with the demends of
both
x aporenticeships.

4.4.5
6.5
4.5.1

WORK

Financing one’s studices

bursecies, loans anc scholacshigs

L possibilities
* pros end cons
i statz funding

. writing letters of applicetion

informeticn and contacts

xx access to infornation ~
** dzacdlines
x* conditions for pursaries, loans and

scholzrships

=ting

y end private contributions tc one’s

stuciss

xx education assurances
xx savings

xx budgeling

studant accommodetion

= oreperaetion - segzration from fauily,

i implications for living in residences -~
rules and regulations, management  Of

resicaznces, studznt bodies.

AND UNIM2LOYMENT

Preparation for the work plcce

clarification of concaepts  such as WO,

occunation, care2r, vocation, job, profession
woTR and carear awaren:zss

. L Adoa wide rang=2
N SRR rider 5
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sectors of work - privete, public, smell
business sectors
key incustries - mining, service,

manufacturing, etc.

*x breaking down gender steresotypes
- breaking the barriers bsztween mental and
maaual labour
x relations in the workplace
*x differing skill levels
x mobility. between various levels of
emplovment
x career pathing and planning
x % salary implications
*x toleranca at the work place
~ communication skills: '
i how work is organisa4g
o work ethic and productivity
* % affirmative action in tha wqublace
* career decision making skills
* x information gathering
*x integrating selft awareness, academic
achievement, training and career options
*x selecting more than one career opticn
* X career fields
x x human resources needs in our economy - job
trencs and ooportunities
> responsibility to contribute to self
cevelooment as well as community
davelopmant
4.5.2 Job hunting skills
= whare to lcok for a job

* x

)

job l=ads and networking

reading end responding to advertisar

ol respans;oxlxty to contoibutbe to sa2lf
cdevelopmant as well as community
cevelopmant \

the importance o doing resa2arch  on the

company/ organisation as well &5 tne job vou

are apolying for

letters of apolication

CV writing

completing aszplication forms

interview preparation

[l typical questions aska2d by intersviewar and

interviewee

A= documentation presented at an interview
* % do’s and don’ts during interviews
X vour rights 12 an Inftzrview.

Work—experience

x

the importance af Galning practical WO K

experience

coing part-time, voluntary work and community

Self employment

x

enterorising skills and entreprensurshio

how to start your cwn business

*x business plan
* % advantages and disadvantages
*x resource organisaticns (e.qg. Small

Business Develrpment Corporation, etc.)

xx financial assiztance

the contributions of the small &nd wedium

enterprise sector t> economic growth
role modzls

employecs cights and labour lagislation
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Workers rights and responsibilities in the workplace

e and abuse

dealing with sexual harassa
working conditions

conditions of service

xx leave

xx over-time

i pension

*x mecical aid

* grisvance and disciplinary procedures -

dismissal procedures

trade unionism

*x what is a trade union

* % their role, advantages )
* % structure and functioning of trade unions
*x collective bargaining end negotiation.

labour rights and labour legislation

*x labour legislation
% labour unions and socisties
*x occupational health and safety

Unemployment

causes, effects and solutions

Government strategies to address unemployment -
job creation, RDP

coping skills

*x emotional stress

x family pressures

o coping with the damorelising effects of
unemployment

* % promoting a positive self image

getting work experience - voluntary work

unemploymant benefits -~ UIF., contributions to

the fund, how to apply for bznafits, dapariment

of labour. B

4.6 ECOMOMIC

ESUCATION

Consumer education

* consumer rights and
*x consumer counculls
x small claims courts
* advertising and th2 media
xox influence on soc:i:ety &
fald misleading advertising
* hire purchase
* awareness of credit agreem

How the economy works

n¢ the consumer

ents end contracts.

ized

municipal

* vnderstanding economic systems in the world
* = how they are inter-linkszd
* global economy
* 5A economy
x* private sector, smell and a~odium s
enterprises
*x job creation
i taxation and peyment for
services
* job trends
* arees for economic ;rowth & doevelapnent in
o Lwwan resources neods
* productivity.

Financial planning,

* loans, savings acccunts,

* benxing and how it wocks

* budgeting, use of zccount

* financial institutinns
* assucrcnce and insurant2
o banks including ¢

lnvestmants,

ebc.
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unions.

cr

i cre

CITIZENSHIP EDUCATICHN

street law
politicael education

xx political systems

x*x right to protest

*x dealing with intimidation
* mediction and negotiation

differing political

~k tolerance for

viewpoints

democracy
% a safe society and the responsibiiity of
' citizans

xx social responsibilities of a citizen
bill of rights

x % righcs of women .

x* discrimination

* % charter of children’s rights

constitution

* % wiy we have a constitution
*x main premises in the SA constitution
* x constitutional resoonsibilities of a

citizen
reconstruction and development
*ox nation building
involvement ia national, provincial and local
government
law enforcament
*x how it should be structured and operated
*ox protacting human rights.

Health and safety

o road safety
x fire awareness
A pecrscnzl safety N

o first aid

v nutr:tion and ceneral health care (e.g.
T3, elc.)

4.8 ENVIROUMINTAEL EOUCATION
4.8.1 Factors influesncing the environment

* global warming

x pollution

* waste managament

i nuclear waste, recycling and energy
consagrvacion _

4.8.2 Conservation

* encdangered soecies

* oprotection of forest;

* protection of flora and faune

x soil erosion
4.8.3 Urbanisation and population growth

* effects
' * trencds
4.8.4 Urban and rural developmont and planning.

* Ecology

* Zco-tourism.

S. GUIDELINES FOR STRATEGIES FOR TEACHER-LEARNER ITHTERACTION
SO THAT LEARNING MAY BE EFFECTUAL

5.1 HETHODOLOGY

The following espects snould b

select

teaching-l2acning sirategies:

Copt:m2l pactici2az:ion of learnar
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* e“parimental use of learners’ @xpariences

* teaching-learning should be learns- centrad

* 2allow creative and free expression

o facilitate, inter alia, Co-vperative learning
d the sharing of ideas, €.g. by

- role play

x group discussions.
5.2 THZ XOLE OF THZ TEACHZR AND TEACHING STYLES

The teacher as facilitator of learning should

* be open to alternative ideas
* be guided by learners’ needs
* be rnon-judgemental, but put the pros and cons of a
view point.
* provide a suitable teaching-learning eavironment
B try to involve perents and the community
* encourage mutual feedback. .
6. RESOURCES

The following guidelines should be k2ot in mind when selecting

and utilising resource materials:

* Resources should promote critical thinking, co-ocperation,
active learning. It should ealso promote a sense of
Sc.ial responsibility;

* Resources should be attractive, fun and approoriate for

the level of develeopment of the learner;

* Resources should promote the aims and principles of the
syllabus.
7. TIME ALLOCATION

Tt is essential that a minimum of twd Jeriscds par weak should

be allocated for Guidance teaching at all i2vals of schooling.

Tha Guidanca teacher should be &llocataZ eivitticnel timae for
i : : - SRV A rma oo 1 -
individuel counsalling anc referrczl wiinin ©n2z 5Chool time-

table.
\

8. EALUATION

There should be ongoing evaluation oif the Gu:idance programma

school parson-

thrguch an openness to feedback from

nal, p=2ers and other roleglavers.

Ongoirg develoomental and summative assessasnt of the learners

should be seen as feedback on lcarner progress and preparation

for fi.ture roles in society. Records of czveloopment should be

could be incorporeacad in
2py promote access

; B
kept so that it references,

curriculum vitee, portfolios, e

E. and tre

to work, further study, etc.

Creative methodology and tools n2ed to be davelopoed to assess
progr2ss through projects, compilation of portfolios, work

-
coc.

exper. ence, cocmmunity service,

(0B3&1755)
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